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Introduction
Founded in 1903, The University of Puerto Rico, Río Piedras Campus (UPR‐RP) is the oldest
and most complex of eleven (11) units within the University of Puerto Rico (UPR) System.
As a public research-oriented comprehensive doctoral institution, its academic offerings
range from the baccalaureate to the doctoral degree, through 70 undergraduate and 39
graduate degree programs, including professional fields. Research activities are enhanced
by a variety of research centers and institutes, including the widely recognized Institute for
Tropical Ecosystem Studies, that conducts long-term environmental research on Caribbean
islands and similar tropical areas and is part of a global research network. Graduate
offerings have been growing and include twelve PhDs, one Doctorate in Education, and
international programs in Law, at both LLM and JD levels. Fifty-five (55) academic
programs are professionally accredited. In fact, during the period covered by this report,
three additional professional accreditations were granted and there is currently intense
activity in pursuing new ones.
The Campus serves close to 15,000 students, 20% graduate, and grants an average of over
3,000 degrees a year. From 2005 through 2011, the number of doctoral degrees conferred
has maintained an upward trend. UPR‐RP has a diverse faculty whose academic degrees
have been awarded by world‐class universities, and a student body that represents the best
academic profile in Puerto Rico. It is also custodian of artistic, documentary, cultural,
environmental, and symbolic resources for teaching, research, creation, and enjoyment by
the public. Our professors are distinguished with national prizes such as the 2010 "Andrew
Gemant Award” awarded by the American Institute of Physics, and the “Dr. Etta Z. Falconer
Award” for Mentoring and Commitment.
As an institutional goal, accreditation has provided a useful vehicle for change and
transformation in pursuit of excellence. Sixty one percent of the undergraduate and
graduate programs subject to professional accreditation are currently accredited. Six
additional programs have initiated their professional accreditation process. The
undergraduate programs of the School of Communications and the Computer Information
Systems program of the College of Business Administration received their accreditation
visit with positive reviews and are awaiting the official accreditation statement.
This Monitoring Report, due on April 1, 2012, responds to requests made by the Middle
States Commission on Higher Education (MSCHE) on two different occasions and restated
in its November 18, 2011 letter, after reaffirming accreditation for the Campus. Responses
to standards 7 (related to Standards 2 and 3), 12 and 14 pertain to requests made by the
Commission after receiving the June 2010 Periodic Review Report. At that point, the
Commission requested a report documenting evidence of the use of assessment results to
improve budgeting, programs, services, processes, planning, and resource allocation,
including establishment of clear priorities and strategic goals to sustain the quality of
education with current financial resources (Standard 7). The Commission also requested
documented evidence of steps taken to strengthen general education, of implementation of
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a documented assessment process for oral communication, written communication,
scientific reasoning, quantitative reasoning, and critical analysis and reasoning (Standard
12), and of the development and implementation of an organized and sustained
assessment process to evaluate and improve student learning in all the graduate programs,
including evidence of the use of appropriate direct and indirect methods of assessment
(Standard 14).
Thus, this monitoring report first addresses the Commission’s
requirements regarding those standards.
Furthermore, this Monitoring Report presents the results of the continuous improvement
efforts and the involvement of our constituents in the academic and administrative
endeavors of the Campus. As requested by the Commission in its letter of November 18,
2011, it also addresses Standard 2 (Planning, Resource Allocation, and Institutional
Renewal), Standard 3 (Institutional Resources), Standard 4 (Leadership and Governance),
Standard 6 (Integrity), and Standard 7 (with a different requirement). Where necessary,
the response to some of the MSCHE requirements are organized to present the Campuslevel accomplishments first, followed by those shared with the System level. Those
sections are consequently organized and labeled “Campus level” and “System level” for ease
of identification.
Since the November 2010 Middle States letter, the University of Puerto Rico has made
major strides in long-term strategic planning, in documenting communication with
constituents, in the budgeting processes, and in the assessment of student learning, as well
as in other areas. The culture of assessment has improved greatly. The strengthening of the
general-education courses required in Standard 12 has come about as the result of the
systematic assessment of student learning already institutionalized on campus. In terms of
strategic planning, the Campus has closed the loop in the implementation of the first phase
(2006-2010) of the operational plan. The operational plan named Trazos (2011-2014)
has been developed as the framework for resource allocation and institutional assessment
by integrating new actions resulting from the assessment process of the operational plan of
2006-2010. Trazos constitutes the second phase of the implementation of the UPR-RP
Vision: University 2016 Campus Strategic Plan. Although the fiscal scenario is still one of
caution, the Campus has been able to implement new strategies for using its funds under a
streamlined prioritization process as evidenced by our balanced budget. The leadership of
the Campus is in place and transitions have taken place smoothly. Lines of communication
have improved throughout the whole structure from the President’s office to the students.
This monitoring report was prepared by an Ad-Hoc Committee, chaired by the Campus
Dean of Academic Affairs and with the participation of executive deans (Deans of Academic
Affairs, Students, Graduate Studies and Research, and Administration), deans of colleges,
academic senators, students, and representatives with key responsibilities in the
assessment of student learning, budgeting, and strategic planning, among others.
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Requirements from Periodic Review June 2010
Standards 2, 3 and 7 Planning, Resource Allocation and Institutional Renewal,
Institutional Resources and Institutional Assessment
Steps taken to use assessment results to improve budgeting, programs, services, processes,
planning, and resource allocation, including establishment of clear priorities and strategic
goals to sustain the quality of education within current financial resources.
This section of the report responds to a requirement related to Standards 2, 3 and 7.
Strategic and operational planning at the Río Piedras campus is aligned with the strategic
plan of the UPR system, Ten for the Decade. Diagram 1 shows the relationship between the
UPR system strategic plan Ten for the Decade, the Río Piedras campus strategic plan Vision:
University 2016 and the campus operational plans.
Diagram 1. UPR Strategic and Operational Plan

Ten for the Decade
UPR System
Strategic Plan

Vision University 2016
Río Piedras Campus
Strategic Plan

Project University 2011

Trazos

Operational Plan
2007-11

Operational Plan
2011-14

The UPR-RP Strategic Plan (Vision: University 2016) was approved in 2007 and was
implemented through the establishment of a set of action priorities and projects expected
to be completed by 2011 (Project University 2011 Operational Plan).
In 2011, the results of the Project University 2011 operational plan, stemming from the
current Campus Strategic Plan Vision: University 2016, were assessed and analyzed to
inform top-level administration officials and support their decision making. The
Monitoring Report April 1, 2012 | 8

assessment measured institutional effectiveness to determine if the implemented priority
goals and objectives were being met. Specifically, the assessment results of the Project
University 2011 operational plan were analyzed:
1. to uncover the areas of the strategic plan that needed more attention in the second
phase of implementation of the Vision: University 2016 Strategic Plan;
2. to develop the transforming actions required for continuous improvement;
3. to develop the operational plan for the 2011-16 period to be the guide for the
implementation of the second phase of the Vision :University 2016 Strategic Plan.;
4. to refocus the prioritization of action items in view of the new economic and contextual
requirements that the institution is facing.
Table 1 provides a sample of the assessment of some priority projects from the 2011
operational plan as well as transforming actions that are being carried out stemming from
the evaluation process.
Table 1. Sample of Status of Operational Plan
Item status from the Project University
2011 Operational Plan
Implementation of the bachelor’s degree
revision (completed)
Research and creative activity project
(partially completed)

Institutional-Effectiveness
Progress (Assessment of academic and
institutional learning have been
institutionalized and are ongoing
processes.)
Quality of student services
(partially completed)



Transforming Actions
and/or other initiatives
Ongoing assessment of student learning

 Approval of a new policy for graduate
studies (under consideration in the
Academic Senate)
 Implementation of a mentoring,
development, incentives, and
acknowledgment program for faculty
 Development of research centers
 New Office of Strategic Planning and
Budgeting for the institutionalization of
the institutional effectiveness processes
(strategic planning, resource allocation,
and assessment of institutional
effectiveness)
 Implementation of PowerCampus (an
electronic system for the automation of
the registration process and other
student services)
 Projects and initiatives of the Office of
the Dean of Student Affairs (Action Plans
2011-12 and 2012-13)
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Item status from the Project University
2011 Operational Plan
Internationalization project (completed)
Technology innovation project
(partially completed)
University quality-of-life project, and
alumni, community, and society relations
projects (partially completed)













Transforming Actions
and/or other initiatives
The Office of the Assistant Dean for
International Affairs was created under
the Office of the Dean of Students Affairs
Strengthening of the technology
infrastructure (data center) project
Implementation of a program for faculty
mentoring, a development program, a
program of incentives, and recognition
of the faculty
Transformation of the Center for
Academic Excellence into a faculty
resource, support, and development
center, located at the Faculty Center
Development of the Continuing
Education Division into a “community
college” to increase access for diverse
populations
Development of initiatives to increase
the use of the Museum, Theater, and
University Radio Station as educational
tools and sources of income
Development of a Campus Security Plan

The analysis of the assessment results was a collaborative process that resulted in the
identification of the new priority projects and initiatives identified in the Trazos
operational plan for the 2011-14 period. On September 22, 2011, the Chancellor presented
the proposed Operational Plan 2011-14 to the Academic Senate for discussion. (See
Appendix 1 – Academic Senate Certification 27 2011-2012 Operational Plan). The
operational plan was also discussed at Faculty Meetings with professors, student
representatives, and administrative personnel. Communication channels were broadened
with lively discussions. Suggestions and recommendations were analyzed by the Executive
Staff Group for Strategic Planning and Finance and by the Chancellor. Many of the
suggestions were already integrated in the Trazos operational plan, which helped reaffirm
its validity. The remaining recommendations were provided to the Deans who will include
them as input for their colleges’ development plans and budgeting processes. Table 2
provides a sample of discussions, workshops and activities carried out throughout the
development of Trazos. (See Appendix 2 – Agendas and attendance lists and Appendix 3 –
Table Chancellors meetings with Colleges Operational Plan Trazos)
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Table 2. Sample of Activities for the development of the Trazos operational plan

Activity
Workshop

Participants
Executive Deans,
Special Assistants,
and Support-Office
Directors

Date and Place
February 18-19,
2011

Río Piedras
Campus

First College
Deans
Workshop

College Deans,
Associate Deans, and
Assistant Deans

March 22-23,
2011

Río Piedras
Campus

Objectives
To summarize the Campus’s
strategic planning agenda
and make sure all
participants know about
the Campus Strategic Plan
(VU2016), the Academic
Administrative Plan
(presented by the
Chancellor) and the
projected administrative
reorganizations.
 To present the
assessment and analysis
of the results of the
University 2011
Operational Plan to
inform top-level decision
making in the
formulation of the
strategic initiatives and
projects for the
Operational Plan 201114
 For the Deans to report
the most important
accomplishments of their
colleges/schools from
2007-2011
 To review concepts and
augment comprehension
of MSCHE planning,
assessment, and
institutional effectiveness
standards and
requirements

Monitoring Report April 1, 2012 | 11

Activity
New planning
and resource
allocation
cycle

Participants
Deans and Office
Directors

Date and Place
March to April
2011

Members of
Budgeting
Institutional
Committee

Objectives
To present results of the
assessment of the past
year’s planning cycle, and of
planning priorities and
needed resources for the
next year

To present analysis and
budget and resource
allocation to the units
Workshop:
Strategic
Planning and
Thinking for
the University
of Puerto Rico:
Making a Good
University
Even Better

Chancellor; College
Deans, Associate
Deans and Assistant
Deans, Department
Chairs, Executive
Deans, Special
Assistants and
Support-Office
Directors

April 26-27, 2011

Workshop:

College Deans,
Associate Deans and
Assistant Deans,
Department Chairs,
Executive Deans,
Special Assistants and
Support-Office
Directors

June 13-14, 2011

A New Look
into the Future
in the Context
of a New
Operational
Plan for 20112014

To review concepts about
the planning process in
educational institutions.

Río Piedras
Campus

Río Piedras
Campus

To conceptualize and
develop the Institutional
Operational Plan for the
Period of 2011-2014.
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Activity

Participants

Executive Staff
Meeting

College Deans,
Associate and
Assistant Deans,
Department Chairs,
Executive Deans,
Special Assistants and
Support-Office
Directors

August 11, 2011

Administrative Administrative Board
Board Meeting Members

August 12, 2011

To present and discuss the
proposed Operational Plan
2011-14 and to receive
input from constituents

Ad Hoc
Committee for
Strategic
Planning and
Finance
Meetings

August 18, 2011

To develop the strategic
planning, resource
allocation, and assessment
of institutional
effectiveness model and
procedures manual, and to
recommend sustainability
initiatives.

Deans of Students,
Academic Affairs,
Graduate Studies and
Research, and
Administration;
External Funds
Assistant Dean;
Directors of Budget,
Finance, Strategic
Planning, Human
Resources, and
DECEP; Special
Assistant to the
Chancellor in Grant
Proposals; and one
faculty member from
the Graduate School
of Planning and the
College of Business
Administration

Date and Place

Río Piedras
Campus

Objectives
To discuss the proposed
Operational Plan 2011-14
and to receive input from
constituents.

(Outcomes: February
2012
 Strategic Planning,
Resource Allocation, and
Institutional Assessment
Manual (See Appendix 4 –
Model and Manual
Strategic Planning with
certification)
 Budget Model and Manual
(See Appendix 5 – Budget
Model and Procedures
Manual)
 Sustainability and
Finances Report)
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Activity
Academic
Senate
Special
Meeting

Participants
Faculty,
administrative, and
student
representatives of the
Academic Senate

Date and Place
September 22,
2011

Río Piedras
Campus

Objectives
To present the proposed
Operational Plan 20112014 (Trazos) for
discussion and input from
constituents.

(See Appendix 1 –
Academic Senate
Cert 27 20112012 Operational
Plan)
Faculty
Meetings

Executive Staff
Meeting

Faculty members,
staff, and student
representatives

May 2011 to
December 2011

Support-Office
Directors, Chancellor,
Executive Assistant to
the Chancellor

January 19, 2012

(See Appendix 3 –
Table Chancellors
meetings with
Colleges
Operational Plan
Trazos)

Río Piedras
Campus

To present the proposed
Operational Plan 20112014 (Trazos) and to
receive input from
constituents.

For the Support-Office
Directors to present their
2011-12 Action Plans, and
share knowledge among the
different offices about the
ongoing projects

(See Appendix 2 –
Agendas and
attendance lists)
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Activity

Participants

Deans’ Retreat

Executive and College
Deans, Associate and
Auxiliary Deans,
School Directors, and
Department Chairs

Executive Staff
Meeting

Date and Place
January 20, 2012
February 10 and
17, 2012

Río Piedras
Campus

Objectives
To present progress reports
on the following topics:
 Security Plan
 PowerCampus Project
 Technology Improvement
Project
 Infrastructure and
Development Projects
To present the proposed
Model of Strategic Planning,
Resource Allocation, and
Assessment of Institutional
Effectiveness

(Presentation:
Demographic Changes and
their Implications for Higher
Education)
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Activity

Participants

Executive Staff
Meetings

Chancellor and
Executive Staff Group
for Strategic Planning
and Finance
(Executive Deans and
Support-Office
Directors)

Date and Place
January 23, 30,
February 6, 15,
and March 5,
2012

Objectives
 To present the final draft
of the 2011-14 Trazos
Operational Plan
(alignment with goals and
objectives of the Campus
Strategic Plan and UPR
System Strategic Plan,
budget allocation,
responsible person(s)
and units, and
performance indicators)
(See Appendix 6 – Table
alignment with goals and
objectives Campus
Strategic Plan and UPR
System Plan)
 To present the final draft
of the Institutional
Effectiveness Model,
Strategic Planning,
Resource Allocation, and
Institutional Assessment
Manual ( See Appendix 4
– Model and Manual
Strategic Planning with
certifications), and
Budgeting Model and
Manual, (See Appendix 5
– Budget Model and
Procedures Manual)

Stemming from the assessment process a new Office of Strategic Planning and Budgeting
was organized to support the institutionalization of the institutional effectiveness
processes (strategic planning, resource allocation, and assessment of institutional
effectiveness). This office was instrumental in the:
 development of the Trazos operational plan and its discussion with constituents;
 development of a Manual for Strategic Planning, Resource Allocation, and
Institutional Assessment to support institutional planning and assessment (See
Appendix 4 – Model and Manual Strategic Planning with certifications );
 development of a Budget Model and Procedures Manual (See Appendix 5 – Budget
Model and Procedures Manual) necessary to guide the new resource-allocation
process;
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preparation of a calendar for the implementation of the new Model of Institutional
Effectiveness, Resource Allocation, and Assessment of Institutional Effectiveness

These plans, models, manuals and implementation calendar were discussed with all
constituents. The strategic planning and budget models and manuals were approved by the
Administrative Board on March 9, 2012.
Also stemming from the assessment process, at the beginning of the current academic year
the Chancellor appointed a campus-wide committee to work on three important projects:





development of a strategic-planning and institutional-effectiveness manual that will
guide all academic and administrative units in the preparation of their unit’s
strategic and work plans, in the assessment of the unit’s effectiveness (based on the
execution of plans, achievements, and the efficiency of the operations), and the
development of the unit’s budget;
development of a budgeting manual, showing and explaining the Campus Budgeting
Process and the various stages and steps that academic and administrative units will
follow to prepare their budget applications; and
identification of new income sources that will contribute to the Campus’s
diversification of its fiscal resources portfolio.

The Committee was subdivided in three subgroups, each working on one of the projects.
All the groups turned in a report by December 2011. Both the strategic-planning-andinstitutional-effectiveness manual and the budgeting manual were finalized and presented
to the Administrative Board (composed of College Deans and faculty and student
representatives) on March 9, 2012, and were approved for immediate implementation.
They represent the institutionalization of these efforts, and thus, their continuity. The
calendars included with the Manuals provide for various stakeholders’ input throughout
the various stages, the alignment of the planning, budgeting and assessment efforts at all
levels across the Campus, dissemination of results to the Campus community, and the
yearly evaluation of these processes for their continuous improvement. The third subgroup provided proposals to diversify the Campus portfolio of financial resources with the
goal of creating a Campus Financial and Sustainability Plan. The proposals are under
evaluation. (See Appendix 7 – Report on a Special Committee to Assist on the
Diversification of External Funds October 31, 2011)
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Implementation of the Current Operational Plan (Trazos): Progress on Some
Initiatives
The Trazos operational plan is aligned with the Vision: University 2016 campus strategic
plan and the campus operational budget. Table 3 shows a sample of the projects and fund
allocation. For the complete table see Appendix 6 – Table alignment with goals and
objectives Campus Strategic Plan and UPR System Plan.
Table 3. Sample of Plan Alignment, Projects and Fund Allocation

Several projects and initiatives are underway, related to strategic developments in areas
such as academics, intellectual pursuit, and students’ experience:
1. Revision of the Campus Policy on Graduate Studies. As an initiative of the Office of
the Dean of Graduate Studies and Research, in collaboration with the Advisory
Council for Graduate Studies and Research, and based on the outcomes from the
evaluation of graduate academic programs that occurred in the years 2004-2009, a
proposal for a new policy for graduate studies was presented to the Academic
Senate (AS) on May 2009. This policy was extensively discussed within the AS
subcommittee on academic affairs (and in consultation with the academic
programs) during years 2009-2011. The final proposal with specific
recommendations from the subcommittee was presented to the AS and extensively
discussed during the Fall 2011 session. During those meetings, AS members,
including student representatives, participated actively-- accepting, deliberating on,
and proposing new changes to the document. On December 19, 2011, the document
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was finalized and now is pending future action by the AS. The proposed changes
will foster the development of graduate academic programs by giving flexibility in
curriculum planning and delivery while at the same time establishing criteria for
graduate-level faculty, defining responsibilities for the graduate-program
leadership, reorganizing the administrative structure of the programs, and clarifying
expectations for the students. This is a Campus-wide effort to promote the
development of graduate education that, on approval, will require an
implementation plan with specific objectives and expected outcomes for the
programs conducive to measuring the effectiveness of the proposed changes and the
success of the new policy over a ten-year period. Information about graduate
program evaluation can be found in http://graduados.uprrp.edu/plan_evaluacion/.
2. Development of Campus Distance-Education Model and Infrastructure. With a
Department of Education Title V grant, courses from four master’s programs have
been incorporated on a Moodle platform for delivering on-line education. These
programs are: Applied Mathematics, Environmental Sciences, Business
Administration and Chemical Biology. This project is creating a critical mass of
professors on Campus with knowledge and mastery of the Moodle platform for
online courses while it tests the platform, the required supports, and incentives for
faculty engaged in on-line education. This pilot project is in effect testing a possible
model for distance education on Campus. The project have aroused the interest of
other master’s programs such as Planning, Education, Information Sciences and
Social Work. This opens an opportunity to increase the number of graduate
students by providing opportunities for advanced professional studies to working
adults, students with bachelor’s degrees who live outside the Metropolitan area, and
international students. This initiative is being led by the School of Information
Sciences and Technology and the support team from the Title V project and the
Office of the Dean of Graduate Studies and Research.
3. Faculty Recruitment and Opportunities for Research. The recruitment of twentyfive faculty members with PhDs at the level of Assistant Professor was authorized.
Most of the colleges and schools were included in this authorization (See Appendix 8
– Faculty recruitment table). These recruitments were authorized to meet these
academic units’ needs in light of the high number of faculty retirements that have
occurred since 2008 and to foster new academic developments that will attract new
student populations. Four faculty members have already been recruited in the areas
of Environmental Sciences, Sociology and Anthropology, and Foreign Languages.
With a second grant from the US Department of Education, focused on advancing
and increasing the Campus research agenda, professors are given the opportunity to
participate in summer research experiences outside of Puerto Rico. In the summer
of 2011, sixteen professors from the College of General Studies participated in
research internships abroad. In addition, the grant established funds for faculty
members to take part in six Integration and Innovation Research Seminars and five
Summer Research Institutes in both the College of General Studies and the College of
Social Sciences. Moreover, several workshops on multidisciplinary topics for faculty
research development were organized under this program. Also, as part of the
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initiative to strengthen the institution’s grant-writing and fundraising capacity, the
project purchased the Info Ed Software Modules. Acquiring this technology is
expected to enhance and strengthen grant-writing capability for our faculty across
disciplines. The Campus allocates funds for institutional research to help faculty in
their research initiatives. (See Appendix 50 – Table Institutional Funds for Research
FIPI MSA DEGI)
4. Development Strategies and Infrastructure for Research. To strengthen the
research-support infrastructure, a $250K investment is being made this current
year to improve safety and compliance in the science research laboratories. The
allocated resources are being used to certify laboratory fume hoods, and to acquire
cabinets for flammable and corrosive substances, materials for spill control,
secondary containment for hazardous waste satellite areas, and two new fume
hoods for one laboratory. To foster and support faculty seeking external funding
through grant proposals and the Intramural Practice Plan, three action priorities are
being implemented: (1) the consolidation of the pre- and post-award offices into an
Office of Sponsored Programs and Entrepreneurial Initiatives; (2) the expansion of
other facilities and support services (See Appendix 9 – Floor plan Office of
Sponsored Program and Entrepreneurial Initiatives and Appendix 47 –
Organizational Chart Center for Sponsored Programs and Entrepreneurial
Initiatives); and (3) the implementation of an integrated grants-management
system, the InfoEd platform, that includes proposal development, post-award and
financial tracking, and IRB modules. (See Appendix 10 – Puerto Rico Abbreviated
plan implementation InfoEd DEGI)
5. Improving Student Services and Physical Spaces. Improving student services and
physical spaces is a priority for UPR-RP. Several projects are underway in this
direction. One of the most important projects is the implementation a new studentinformation system, “PowerCampus”, from SunGard Higher Education. This website
system will provide most student services on-line and in real time, including course
registration, financial aid, grade reports, academic advising, payments, and requests
for services, among others. Full implementation of this system is expected for
August 6, 2012, when students will be able to make their payments and do final
course-registration adjustments. (See Appendix 11 – Power Campus Timeline) The
implementation of this system will represent a huge leap forward in service quality
for students and a superior tool for all campus personnel working on registration
and related processes. Faculty will also benefit from this system by being able to
improve their communication with students by sending them timely information on
their academic progress in courses, including grades, among other services. Under
the Capital Improvement Plan, the Campus Student Center is being remodeled at a
cost of $7.8M with an expected completion time of 2 years. Also, an investment of
$250K is being used to make necessary repairs and renovations at the student
residences: repair of a solar water-heating system, removal of a metallic roofstructure and installation of built-up roofing, repair of a fire alarm system,
replacement of five emergency exit doors, installation of new pumps and controls
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for a water-supply pumping station, and purchase and installation of 150 bed
frames.
6. Creating New Experiences for Students. A second Title V grant provides the
opportunity to expand on opportunities for undergraduate students to have a
research experience. An Undergraduate Research Program is under creation that
will be housed at the José M. Lázaro Library, the campus’s general library. A Student
Entrepreneurship program will be inaugurated by April 2012.
7. Improving Campus Physical Infrastructure. Appendix 12 – Table Office of Planning
and Physical Development Projects contains information about projects under the
Capital Improvement Plan (CIP), including the projects’ total costs and the
timeframe for their completion. The table includes this information for Campuslevel projects as well. For the next planning cycle (2012-2013), the Office of
Strategic Planning and Budgeting (OPEP, Spanish acronym) has requested a threeyear Institutional Plan for the Development and Rehabilitation of Physical Spaces,
that will be prepared based on an evaluation of the needs and requests of the
various Colleges and the needs of the shared or common spaces on Campus. This
Plan will be discussed with the Institutional Committee on Budgeting and with the
Campus Advisory Board on the Design of Campus Physical Environments, and will
be presented for to the Administrative Board for approval. Furthermore, as
requested by the Central Administration, an evaluation will be done of the projects
that are in the CIP and have yet not started. Even though the UPR Board of Trustees
has frozen the CIP, it is planning a new bonds emission for 2013-2014 and will
reactivate the Plan. The evaluation will result in updating the information on
Campus needs for construction and major renovations and a prioritization of the
projects based on the Campus’s Strategic, Operational and Developmental Plans.
The prioritizations will be done in consultation with the Campus Office for Planning
and Development (OPDF, Spanish acronym), the OPEP, and the executive and
college deans. The Campus will present its final recommendation to the OPDF of the
Central Administration.
8. Strengthening Campus Technology Infrastructure. One of the projects that will have
a great impact on campus operations and technology infrastructure is the project
called La Evolución Tecnológica de la DTAA or Technological Evolution of DTAA (See
Appendix 13 – Technology Evolution DTAA Presentation 2011-2012), under the
direction of the Division of Academic and Administrative Technologies (DTAA,
Spanish acronym). This goal of this project is to reinforce the Campus-wide
technology infrastructure and the Division support services to better serve the
academic and administrative units on Campus. The evaluation showed that the
DTAA is at a critical stage in its operations, that it lags behind in technological
advances, and that revision and enforcement of appropriate protocols and safety
measures are required. This project addresses these issues. (See Appendix 14 –
Technology project timeline)
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9. Making a Safe Environment for the Campus Community. Río Piedras has developed a
security plan for the campus. It includes access control, installation of security
cameras, traffic control, and an increase in pedestrian areas, as well as other
components. (See Appendix 15 – Security Plan)
10. Advancing Organizational Support Infrastructure: To improve campus services,
provide for organizational structures that support offices mission and increase the
efficiency of campus operations, several administrative organizations were done
during this last year. For instance, legal services were distributed in four units and
two new legal advisors were recruited: one legal advisor is now at the Deanship of
Students, one in the Deanship of Graduate Studies and Research (DGSR), two in the
Deanship of Administration and one at the Chancellor Office. The legal transactions
of the various legal advisors are defined by the offices that they are servicing,
however, they work collaboratively exchanging knowledge and providing additional
support when needed. An example of the impact of this reorganization is shown in
Appendix 48. This Appendix shows the legal transactions done by the legal advisor
in the DGSR in five (5) months (July-December 2011), their status and the time
taken to resolve or finish every transaction. Although this is the first time that a
baseline has been set to measure efficiency and effectiveness on legal services on
Campus, before the reorganization most of these transactions took several months,
thus creating great concern and dissatisfaction among faculty members. A similar
analysis is now in place to measure the progress on improving effectiveness and
efficiency in the other legal services.
Other reorganizations were: the merge of the Office of Development and Alumni and
the Office of Communications to create the Office of Marketing, Development and
Communication (OMDC, Spanish acronym) and the merge of the Office of Academic
Planning and Office of Budgeting to create the Office of Strategic Planning and
Budgeting (OPEP, Spanish acronym).
All these activities show that UPRRP is well and actively engaged in strategic
planning, and that in a short time period is achieving significant goals by allocating
appropriate fiscal and human resources (See Appendix 488 – Registry of legal
documents for evaluation creation and amendments)
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Standard 12 General Education
Steps taken to strengthen general education and implementation of a documented
assessment process for oral communication, written communication, scientific reasoning,
quantitative reasoning, and critical analysis and reasoning.
1. Introduction
The Commission’s request to document evidence of steps taken to strengthen general
education has been interpreted by the Institution to apply both at the program level
(discipline specific) and in the general-education component, thus emphasizing the campus
commitment to develop Gen Ed competencies across the curriculum.
A common set of intended learning outcomes for all undergraduate students is the
framework for the assessment of student learning in general education at UPR-RP. This
includes general education competencies such as written and oral communication in
Spanish and English, critical thinking, quantitative reasoning, scientific reasoning and
research, social responsibility, and information competencies. (Student Profile See
Appendix 16 – Academic Senate Certification 46 2005-2006) This set of competencies is
learned and applied in General Education (Gen Ed hereafter) courses as well as in
discipline-specific programs. The competencies stem from a specific definition of general
education1 and a recently revised structure for the bachelor’s degree. They are listed in The
Campus Learning-Assessment Plan (2006). (Student Profile See Appendix 16 – Academic
Senate Certification 46 2005-2006). The assessment system is therefore based on:
a.
b.
c.
d.

the mission of the Institution;
the Bachelor’s degree structure and philosophy;
the mission, goals and requirements of the academic programs;
the student competencies profile definition.

Such foundations provide a pathway to strengthening general education through the
following characteristics:
a. A complete process – First of all, program assessment plans are the result of the
development of learning objectives, the identification of those courses in which the
student engages in learning the competency, followed by the gathering of
assessment data; second, the assessment data are analyzed; third, the
transformative actions are identified; and fourth, the transformative actions are
implemented; this phase is known as closing the loop and reassessment.

1

Certification 46 (2006) established a shared responsibility for the general education component. A 30 credit
Gen Ed core is offered by the College of General Studies’ six departments: English, Spanish, Humanities, Social
Science, Physical Science and Biological Science. The College of Humanities offers general education courses
in Literature and Art; the Colleges of Natural Sciences, Business and Social Science offer quantitative
reasoning courses; the School of Architecture offers Gen Ed courses in Art. The revised Gen Ed component
consists of 42 credits.
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b. Institutionalization and assessment culture - The Campus created the Office of
Evaluation of Student Learning (OEAE for its Spanish acronym) to guide
undergraduate program-level assessment, which includes general education
competencies from the perspective of the disciplines, and to enhance the
assessment culture. Gen Ed competencies are assessed within the discipline and in
the general-education required courses. This two-prong approach reinforces the
learning and application of Gen Ed competencies throughout the curricular
sequence.
The institutional process and structure for assessment of student learning is depicted in
Diagram 2. It shows the responsible entities, the assessment process for Gen Ed
competencies, and the closing-the-loop stage.
Diagram 2. Integrated Framework for Student Learning Assessment at the UPR-RP
Campus

2. Strengthening General Education through assessment in Gen Ed courses
The Río Piedras Campus’s academic leadership has taken very specific steps to ensure an
articulated and systematic process for assessment of General Education competencies.
These steps have resulted in the strengthening of General Education competencies not only
in the Gen Ed College, but across all programs on the campus. The steps include:
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a. naming of campus coordinator - The appointment of a campus coordinator to
articulate the process across the Gen Ed component in the College of General
Studies, in the College of Humanities, and institutionally across colleges and schools
has rendered magnificent results.
b. development of structure and process - A faculty led, articulated process in generaleducation courses with clear and documented learning objectives, enhanced
educational activities, and appropriate measures and assessment instruments has
been developed as the basis for ongoing learning assessment. Diagram 3 outlines a
coherent and ongoing Gen Ed course-embedded assessment for target competencies
that are linked to campus-wide common learning objectives.
Diagram 3. General Education Course-Embedded Assessment

Elaboration and documentation of clear
and explicit course-learning objectives.

Learning activities and instruments
designed or enhanced and
integrated with courses and syllabi

•Faculty chooses target competency from the campus
common set and links to course; Curriculum
Committee approves related course learning
objectives.
• Changes are made to course syllabus; syllabus
accesible through Department Web pages.

• Faculty identify or design learning activities to enhance
and assess student learning.
• Appropriate evaluation instruments, like rubrics, are
developed.

• Learning activities are implemented in course sections;
A sample of student works is evaluated

a plan is elaborated to include all sections of selected
courses by December, 2012 in the College of General
Studies.*
• A random sample of student works is assessed with the
appropiate assessment instruments; results are
compared to faculty established expected outcomes.
• Results are analyzed and actions proposed as needed.

c. Course-embedded assessment- This is the key for strengthening programs. The
dynamic of course-embedded assessment promotes reflection at the micro level.
Professors are empowered to make changes and participate in course improvement
with a process they can impact directly.
d. Required participation of all components - During 2011, 100% of the departments
in the College of General Studies participated in documenting clear course goals and
student learning objectives for a selected competency and established the
foundations for a systematic and ongoing learning-assessment process.
e. Ongoing assessment-education - A significant amount of time and effort has been
devoted to workshops on assessment. Abundant and on-demand one-to-one
guidance by the OEAE personnel on how to develop learning objectives, how to
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design scoring instruments, such as rubrics, and how to align objectives to course
educational strategies has been available. See Appendix 17 – Assessment Workshop
for a summary of these activities, including a one-day workshop sponsored by the
DAA, offered by Dr. Virginia Anderson of Towson University in September, 2011,
and continuous activities offered by the Center for Academic Excellence (CEA), the
OEAE, the Library System, and the Libraries of Architecture, Natural Science,
Business, and General Studies.
f. Emphasis and Prioritization – The prioritization scheme is structured in cycles.
Although assessment is carried out for all competencies, emphasis in particular ones
is assigned by cycles. This way the impact of the effort is more widely spread and
the participation of a critical mass of professors is made possible. This approach
also promotes a synergistic allocation of resources for assessment. For example, in
one cycle, the top priority has been assigned to the development and assessment of
information competencies from the beginning of a student’s experience in the
freshman year, across colleges and schools, as the base for further developing and
strengthening the academic programs.
The courses selected to integrate
information competency experiences are:
 general education courses for first-year students in the College of General
Studies, Honors Spanish, Humanities, Physical Science, Biological Science,
and Intermediate English with Technology;2
 first-year courses in Management and Accounting in the College of Business
Administration (ADMI 4005, CONT 3106);
 a first-year course in Art in the School of Architecture (Gen Ed course ARQ
3121);
 first year courses in Chemistry (QUIM 3001) and Biology (BIOL 3102) in the
College of Natural Sciences.
3. Status, Results and Outcomes – Gen Ed courses3
The implementation of the Campus assessment process in Gen Ed courses has rendered
the following important systemic outcomes:
a. Documentation of the process - By being able to access approved syllabi that
have been placed on departmental Web pages, faculty and students learn what is
expected, contributing to the standard implementation of the curricular plan.
b. A common metric - A common scoring instrument has been created in 83% of
the cases.
2

The 2011 process expanded the pilot project already established with the Library System and the College of
General Studies in 2009-2010. A faculty committee with participation of the Library System and the General
Studies Library directors was created to advance integration of information competencies (PICIC) in 2009.
Model activities and interdepartmental discussions were generated. The expanded institutional project in
2011 has as its goal to engage newly admitted students in the 2011 cohort and cohorts hereafter in
information competencies.
3
Six departments in the College of General Studies offer core general-education courses. Departments
selected a competency to assess: The Departments of English and Spanish selected communications,
Biological Science and Physical Science chose scientific reasoning and research skills, Humanities selected
critical thinking, and Social Science chose social responsibility. This approach will be followed in the second
semester in other Gen Ed courses.
Monitoring Report April 1, 2012 | 26

c. A sense of community - Curriculum committees have engaged in a curricularmanagement process that enhances their educational strategies and fosters
student learning, as much as it creates a sense of community among faculty.
d. Closing the loop for transformation - Transforming actions are detailed in
Appendix 18 – Assessment implementation and transforming actions by
department. The diversity among academic disciplines in the College generates
a variety of instructional approaches and activities that enrich students’
experiences.
e. Institutionalization – A five-year cycle and calendar for the Gen Ed competencies
has been recommended in order to continue the process in future years. See
Appendix 19 – Status implementation course embedded assessment General
Education courses College of General Studies for the Status of Implementation of
Course-embedded Assessment in Gen ED Courses.
Table 4 presents results for the assessment of student learning of Gen Ed courses in this
cycle.
Table 4 - Student Learning Achievements as Directly Assessed Using a Common
Rubric/Content Area College of General Studies
Competency

1.Scientific
Reasoning and
Research –
Biological
Science
Department
(CIBI)
2.Scientific
Reasoning and
Research –
Physical Science
Department
pilot project
(CIFI)
3. Written
communication
English
Department–
pilot project

Met Expected Outcome (for a
given criteria, at least 70% of
students obtained
satisfactory or better on a
common rubric)

Not Met Expected Outcome
(for a given criteria, less than
70% of students obtained
satisfactory or better)

Post test Second Cycle
(December 2011) % met
expected outcome in each of
the criteria: Observation
(71.8%), Data gathering
(93.2%)

Criteria: Problem Statement
(55.4%), Data Analysis (66.5%),
Formulate Hypothesis (69.3%),
Conclusion (50.8%).

% met expected outcome in
criteria: Problem Statement
(75%), Data gathering (77%),
Writing skills(84%) (post test).

Criteria: Formulating Hypothesis
(67%) , Conclusion(60%) and
Data Analysis( 44%)

ENGL (3101-02) More than
75% of students met each of
these criteria: Content,
Organization, and Mechanics.

Criteria: Vocabulary (45%) and
Grammar (42%)

Number of
Sections and
Students assessed
in Pilot

11 sections
177 students

4 sections
59 students

4 sections (36%)
61 students
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Competency

Met Expected Outcome (for a
given criteria, at least 70% of
students obtained
satisfactory or better on a
common rubric)

Not Met Expected Outcome
(for a given criteria, less than
70% of students obtained
satisfactory or better)

Number of
Sections and
Students assessed
in Pilot

(ENGL)
7 sections, 115
students

ESPA 3111 Superior Level

4. Information
Literacy – pilot
projects4

At least 80% of students met
each of the criteria: Need for
information, Variety in types
and formats, Search Strategies,
Summary of main ideas,
Evaluation of sources, Ethical
use of information

All criteria met.

ESPA 3101 All 6 criteria above
were met by more than 70% of
students
HUMA: 3018, 3013, 3101,
3033, 3102

12 sections, 258
students

Met each of the following
criteria by at least 80% of
students: Need for information,
Variety in types and formats.*

13 additional
sections are in
process of
gathering the data.
22 sections in
Literature courses
are processing
data.

4. Information
Literacy – pilot
projects
(continued)

All criteria met.

*Only these 2 criteria were
assessed.
CIBI: 3016, 3026
% met each of: Need for
information (87%), Search
Strategies (97%), Multiple
Sources-data base (81%),
Multiple Sources-journals
(70%), Ethical use (list of
references (80%), informing
references (78%)

4

1 section, 19
students

Criteria: Ethical use of citations
in text (56%), ethical use of
information (66%)

4 sections, 90
students

Follow ACRL criteria.
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Competency

Met Expected Outcome (for a
given criteria, at least 70% of
students obtained
satisfactory or better on a
common rubric)

Not Met Expected Outcome
(for a given criteria, less than
70% of students obtained
satisfactory or better)

Number of
Sections and
Students assessed
in Pilot

Criteria: Search strategies
(64.7%), Evaluation of
information criteria (47.1%),
Ethical and legal aspects (29.4%)

1 sections, 17
students

CIFI 3037
Met each of the criteria:
Need for information (100%),
Identify a variety of sources
(82.4%), Summarize main
ideas (94.1%)
ENGL 3123 % met each of the
criteria:
Need for information (92%),
Variety of formats and types of
information (85%), and Search
strategies(77%).

Criteria: Summarizes main ideas
(63%), Evaluation of Information
and Sources (48%), Ethical use
of information (52%).

4 sections
48 students

4. Status, Results and Outcomes – Gen Ed competencies at the institutional level
(across Colleges and Schools)
Gen Ed competencies are also measured across colleges and Schools. The examples of
assessment results presented below show the efforts that the different Colleges are
making in order to insure that students are developing these competencies, and also show
the strengthening of Gen Ed competencies across their curriculum. Table 5 presents a
summary of the assessment efforts the in the undergraduate programs.
a. Information Competencies in other Freshman Courses
In order to advance the goal of engaging newly admitted students (freshmen) with
information competencies starting with their first year on Campus, freshman
courses in the Colleges of Natural Sciences and Business Administration and in the
School of Architecture have been selected in a joint project with the libraries to
integrate information competencies. Table 5 presents an overall summary based on
the number of freshman students enrolled (out of 1745 students in the 2011 cohort)
that experienced a focus on information competencies in at least one course. Table 5
accounts for freshman students across the selected courses in the College of General
Studies, and in first year courses in the Colleges of Natural Sciences and Business
Administration and the School of Architecture. In summary, at least 64%5 (1120 of
1745) benefitted from information-competency experiences during the first
5

Percentages are based on counts of students only in the selected courses.
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semester of 2011-2012, thereby advancing the goal of impacting the 2011 cohort
during their first year. Follow up will continue during second semester to guarantee
extension to most freshman students, for this is a high-priority common goal for the
Campus.
Table 5. Freshman Students (2011-2012 Cohort) Experiencing InformationCompetency Educational Activities in their First Semester Across Colleges and
Schools
Student Classification

Head count - 2011 cohort

Natural Science

479

Business

210

Social Science

115

Education

89

Humanities

81

Communications

42

General Studies

46

Architecture

42

Other programs*

16

Total

1120

*Include Nursing and Engineering Transfer Students, PEACE.
In addition, analysis of the data showed that approximately 55% of these students
applied information competencies in one first-year course, while 45% are already
applying these competencies in two or more courses.
See in Appendix 21 – Assessment in freshmen courses info competencies libraries,
for details by Unit on information competencies integrated into freshman courses,
results, and various transforming actions in the Colleges of Natural Sciences and
Business Administration and in the School of Architecture.
b. Quantitative Reasoning (Logical-Mathematical)
A committee composed of faculty members from different colleges, which
included Natural Sciences, Education, Business Administration, General Studies,
and Social Sciences, collaborated in designing a test to measure students’ logicalmathematical reasoning skills (See Appendix 22 – UPR RP Logical-Mathematical
reasoning definition and objectives). The test was drafted according to a test
specification table with test items aligned to learning objectives. A pilot version
of the Campus General Logical-Mathematical Reasoning Test (CG-LMRT,
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hereafter) was administered on December 2010; a revised version was
administered during the week of May 16 to 21, 2011, to all 34 sections (521
students) of Mathematics courses that comply with the general-education
requirement, with the exception of Business-School and College-of-NaturalSciences students. Since 16% of the students achieved the expected performance
level, findings were discussed with the Department of Mathematics Chairperson
and with faculty members in a departmental meeting. As part of closing the loop,
agreements were reached to implement a series of out-of-class tutoring sessions
as support for the learning process. Also, during the second semester of 20112012, course modifications and tutor training will be addressed. (See Appendix
44 – Quantitative reasoning findings and actions)
With respect to quantitative reasoning in Business Administration, a different
test was designed to measure logical-mathematical reasoning skills, which was
administered to students who take the Pre-Calculus course (Quantitative
Methods). Faculty members who teach the course prepared the test. Test results
are comparable to the ones observed in the CG-LMRT administration. A revised
version of the CBA-LMRT was approved and administered as a Departmental
final examination in all course sections6, allowing the use of calculators, as is
permitted in classes. This time, students achieved the expected outcome
proposed by the quantitative methods faculty. Although these findings
significantly surpass previous semester results, the CBA-LMRT will be
administered again in May 2012 in order to compare results under similar
administration conditions (i.e., as a final departmental exam in which the use of
calculators is permitted). Quantitative reasoning in the College of Natural
Sciences will be evaluated using a different approach. Specially designed test
items in partial and final examinations of the Calculus-requirement course will
be used to assess this learning outcome during the second semester of 20112012.
5. Assessment of Student Learning in Gen Ed Competencies in Undergraduate
Academic Programs
a. Introduction
Program participation in assessment has grown tenfold in 3 years. As of February
2012, 79% of the undergraduate academic programs are undergoing their third
assessment cycle and 16% of them are in their second cycle as shown in Graph 1.
All academic programs have appointed Assessment Coordinators to be in charge of
developing and coordinating assessment efforts. Some Colleges have appointed
Coordinators to overview the assessment process in their academic programs.

6

As discussed in assessment literature (Banta & Palomba, 1999; Suskie, 2009; Walvoord & Anderson, 2010),
students perform better on course-embedded assignments, especially when they count towards their grade.
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Graph 1: Undergraduate Academic Program Assessment Cycles

Number of Academic Programs

Status of Undergraduate Academic Program
Assessment of Student Learning Cycles (2009-2012)*
70
55 (79%)

60
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40
30
20
10

11 (16%)
3 (4%)

1 (1%)

0
First Assessment Second Assessment Third Assessment
Cycle (2009-2010) Cycle (2010-2011) Cycle (2011-2012)

Have not
participated

Assessment of Student Learning Cycles
*Out of 70 undergraduate academic programs

The number of Gen Ed competencies assessed was increased, thereby increasing the
participation of faculty in the process. All the activities, as well as undergraduate
academic-program plans, annual reports, curricular matrices, five-year plans, and other
relevant information regarding the process of undergraduate assessment of student
learning on Campus, including assessment of Gen Ed competencies, are shared with faculty
and students through the OEAE’s blog (http://oeaeuprrp.blogspot.com/). During this
period, 2010-2011, emphasis was given to a data-driven decision-making process that
stressed the following needs:
a. to submit quality-assessment documents – Assessment of Student Learning
Plan, Annual Report, Curricular Matrix, and Five-Year Plan (See Appendix 23
– Assessment of student learning documents undergraduate academic
programs);
b. to revise the Five-Year Plan and Curricular Matrix in light of previous
assessment results, if needed;
c. to implement and assess transforming actions that resulted from the
previous year’s assessment process in each academic program, to ensure
improvement of student learning;
d. to promote an increase in participation from all stakeholders;
e. to use multiple measures to assess one learning outcome and measure it in
more than one instance;
f. to assist Assessment Coordinators, professors and teaching assistants in
developing adequate assessment instruments.
Strengthening general education at the University of Puerto Rico is the result of a
systematic, well thought-out planning process, implemented in a comprehensive manner.
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b. Direct evidence of how the UPR-RP Campus is strengthening development and
assessment of competencies at the program level and the assessment culture on
the campus
Table 6 summarizes the learning outcomes assessed related to Gen Ed
competencies, the number of academic programs that assessed a learning outcome,
the percentage of learning objectives met and samples of proposed transforming
actions. A detailed description of assessment results and transforming actions by
academic programs and learning outcomes are presented in Appendix 20 – Table
assessment findings and transforming actions colleges and academic programs 10
2011.
As it can be observed on Table 6, a high percentage of learning objectives were met
during the 2010-2011 academic year, with the exception of social responsibility.
Also, for most competencies, the majority of academic programs used multiple
measures to assess a learning outcome, especially when compared to their previous
findings. (See Appendix 56 – Table of assessment findings and transforming actions
by colleges and academic programs 08 10). The number of programs assessing
research, creation and information literacy is lower compared to other
competencies. However, the number of programs that are planning to assess these
learning outcomes will increased significantly in the third assessment cycle.

Table 6. Summary of Assessment Results by Gen Ed Competency: Undergraduate
Academic Programs
Number of
Academic
Programs that
assessed this
learning
outcome

Percentage
of learning
objectives
met7

Number and
percentage of
programs that used
multiple measures
to assess a learning
outcome

Effective
Communication

50

86%

39 (78%)

Critical Thinking

49

72%

29 (59%)

Research and
Creation

23

79%

6 (26%)

Learning
outcome
assessed

7

Samples of proposed
transforming actions

Increase the number of
written reports assigned;
revise course content and
syllabi;
writing should be
highlighted in all

This percentage equals the number of learning objectives met divided by the number of learning objectives
measured as gathered from the Table of Assessment Findings and Transforming Actions by Colleges and Academic
Programs (Academic Year 2010-2011). A learning objective was considered to be met if the expected performance
level was achieved in more than half of the criteria assessed. Although each academic program establishes their
own expected outcome, most of them select a minimum performance level of 70% or higher for each learning
outcome assessed.
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Number of
Academic
Programs that
assessed this
learning
outcome

Percentage
of learning
objectives
met7

Number and
percentage of
programs that used
multiple measures
to assess a learning
outcome

Social
Responsibility

46

68%

28 (61%)

Information
Literacy

31

83%

3 (10%)

51

76%

48 (94%)

Learning
outcome
assessed

Content
Knowledge,
Skills, and
Dispositions

Samples of proposed
transforming actions

assignments and exams;
develop rubrics and make
them available to students
prior to course
assignments; increase the
number of class exercises
regarding critical analysis
of a text; increase the
number of research
activities in courses.

in the Academic
Programs

Table 7 - Examples of Improvement in Institutional Intended Student Learning
Outcomes related to Assessment Results regarding Competencies in Undergraduate
Academic Programs
Learning Outcome
Assessed

Research skills Biology8

Course

% students that
met the expected
outcome in the first
or second semester
2009-2010

% students that
met the expected
outcome in the first
semester 2010-2011

BIOL 3101

51 %

77.5% in the first
semester, first
instance

% students that
met the expected
outcome in the
second semester
2010-2011
93.9 % in the second
semester, first
instance

BIOL 3350

79 %

92.9 % in the first
semester second
Instance

99 % in the second
semester, second
instance.

Written
communication skills
– Biology

BIOL 3101

42 %

75.3 %

82.7 % in the first
instance and 95.9 %
in the second
instance.

Critical thinking skills
- Geography9

GEOG 4550

89 %

90 %

91.5 %

8

To confirm these findings, the program proposed that data gathered from the following year’s results be
compared in order to determine if findings are due to raters’ subjectivity when applying the rubric or to
curricular changes that could have a positive effect on student learning outcomes.
9 This program reports that the observed increase in the assessment results could be due to the
implementation of transforming actions, resulting from assessment efforts carried out last year, such as the
increase in the number and type of written assignments that students need to submit for this course.
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Learning Outcome
Assessed
Critical thinking skills
- Political Science
Oral communication
skills – Art History

Course

% students that
met the expected
outcome in the first
or second semester
2009-2010

% students that
met the expected
outcome in the first
semester 2010-2011

% students that
met the expected
outcome in the
second semester
2010-2011

CIPO 3035

67.3 %

81.6 %

Not measured

ARTE 4242

51 %

89 %

Not measured

The results presented in Tables 6 and 7 are direct evidence of how the UPR-RP Campus is
strengthening development and assessment of competencies at the program level and
consequently the assessment culture on Campus.
Additional learning outcomes can be found in the Table of Assessment Findings and
Transforming Actions by Colleges and Academic Programs (See Appendix 20 – Table
assessment findings and transforming actions colleges and academic programs 10 2011).
Most of the programs proposed transforming actions, when needed. Besides the ones
presented in Table 6, other samples of transforming actions proposed by academic
programs related to Gen Ed competencies are the following:


Business administration – Communities of practice for learning goals have been
created to carry out the closing-the-loop stage of assessment. Some of the actions
proposed include a curriculum review as well as student learning experiences,
where needed. Some courses started using laboratories and mentorships to support
student learning.
 Interdisciplinary Program in Natural Sciences – An Introduction to Research course
for junior students will be developed to prepare students for the capstone
experience as well as to improve their research skills.
 Information and Journalism –There is a plan to develop a supplementary writing
laboratory course to strengthen journalistic writing style.
 Political Science – It has been suggested that academic counseling should be
continuously carried out in order for students to understand the importance of
enrolling in core courses in a sequential order to develop essential skills that are
relevant and useful for advanced courses.
 Performing Arts – There are plans to promote the relevance of teamwork to
excellent theatrical performance.
 History of the Americas and Europe – Several writing and style workshops will be
offered to students that demonstrate deficiencies when developing a critical essay.
Additional transforming actions proposed by academic programs are available in the
Table of Assessment Findings and Transforming Actions by Colleges and Academic
Programs (See Appendix 20 – Table assessment findings and transforming actions
colleges and academic programs 10 2011).
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c. Highlights of improvement
The ongoing Campus commitment to the assessment process is evidenced through the
following actions:
• College Assessment Coordinators have been appointed.
• Budget resources have been allocated for assessment activities, such as released
time or compensations for Program Assessment Coordinators.
• Faculty participation in the assessment process has increased.
• Associate Deans of Academic Affairs and Department Chairpersons are constantly
engaged in student-assessment discussions and activities, supporting the
assessment of the student learning process in their programs.
• A higher commitment among faculty members is evidenced by the number of
multiple measures used, and in the increase in instances in which a learning
outcome was measured.
• An increase in dissemination of assessment results in forums such as faculty
meetings, departmental websites and workshops has been noted.
d. Academic year 2011-2012 (Third Assessment Cycle)
As of October, 2012, 61 out of 70 (87%) undergraduate academic programs submitted
their Assessment-of-Student-Learning Plans for the 2011-2012 academic years. As of
February 2012, 44 programs (63%) advanced their assessment findings for the first
semester, which are in the process of been analyzed. Undergraduate academic
programs must submit an annual report by June 29, 2012, indicating their findings and
presenting their proposed transforming actions. Graph 2 presents the number of
programs that assessed the main-campus Gen Ed learning outcomes in the last two
assessment cycles (2009-2010, 2010-2011) and are planning to assess them in the
current one (2011-2012).
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Graph 2: Assessment of Student Learning Outcomes by Academic Year

e. Prospective Assessment Plans - at the program level







Academic programs will review this year’s (2011-2012) Assessment of
Student Learning Plan, the Five-Year Assessment Plan, and the Curricular
Matrix, according to the assessment experiences of these last three years.
Academic programs will implement transforming actions resulting from this
year’s assessment processes (2011-2012) in next year’s (2012-2013)
assessment plans.
Academic programs will strengthen the assessment of students’ social
responsibility, and information literacy skills.
A Best-Assessment-Practices Forum will be organized and presented to the
academic community in a campus activity.
A web-based assessment tool will be designed to facilitate gathering and
analyzing assessment data.
A committee will be named to design and administer a writtencommunication test to a sample of sections of senior students as well as to
incoming students in August 2012.

This report evidences that the process of assessment of student learning is ongoing and
systematically carried out in the Undergraduate Academic Programs and at the
Institutional Level for general-education competencies. Moreover, the foundations for an
ongoing assessment of learning in the general-education component are in place.
The goal has been set to impact all newly admitted students in their freshman year with the
systematic development of major general-education competencies, particularly
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information literacy, critical thinking, oral and written communication, scientific
reasoning, research skills, and social responsibility. This approach emphasizes Campus
commitment to developing and assessing these competencies in an integrated manner
across the entire undergraduate experience, and to instill selected educational values from
the beginning of students’ experiences on campus. Documentation of the process is being
accomplished through various means, such as departmental web pages, assessment
instruments approved by faculty, and official assessment reports which are distributed and
discussed. (See Appendix 18 – Assessment implementation and transforming actions by
department).
Evaluation, modification, and extension of the general-education-component pilot projects
are being carried out during the second semester of 2011-2012 for further development in
the next academic year to cover all sections of selected courses. Analysis of learning results
will guide processes and course modifications in order to reach all students through their
general-education experience, and once projects are fully developed by December, 2013,
assessment will be implemented in 5 year cycles.
Faculty participation has been active and supportive, a major ingredient for establishing a
systematic assessment process.
Once the academic programs submit their Assessment-of-Student-Learning Annual Reports
by the end of June 2012, the corresponding analysis of all the assessment results and
transforming actions will take place during the first semester of the 2012-2013 academic
year to insure that all academic programs close their assessment loops and begin another
assessment cycle.

Standard 14 Assessment of Student Learning
Development and implementation of an organized and sustained assessment process to
evaluate and improve student learning in all the graduate programs, including evidence of
the use of appropriate direct and indirect methods of assessment
The Office of the Dean of Graduate Studies and Research (DEGI) is in charge of the
assessment of student learning at the graduate level. The Río Piedras Campus has a total of
39 graduate programs, of which fourteen are subject to accreditation by professional
accreditation boards, 35 are not, and all programs are at different stages in terms of the
assessment of student learning. Diagram 4 shows the different levels of support provided
by the DEGI to assist graduate programs in the assessment of student learning.
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Diagram 4. Organization of the Graduate Learning-Assessment Support Structure

Graduate Learning Assessment Structure
DEGI
Support and Training
Level A: Training
•review of conceptual framework
•construction of assessment plan
•design of assessment instruments

Level B: Support
•selection or construction of
instruments
•data gathering
•analysis
•closing the loop

Academic Programs
Subject to Specialized
Accreditation
•Education (EdD, MEd)
•Public Administration (MPA)
•Planning (MA)
•Business Administration (PhD, MBA)
•Communication (MA)
•Social Work (PhD, MSW)
•Law (JD, ML)
•Information Sciences and Technology
(IST)
•Architecture (Arch)
•Rehabilitation Counseling (MRC)

Non accredited
•Biology (MS, PhD)
•Chemistry (MS, PhD)
•Physics (MS,PhD)
•Mathematics (MS,PhD)
•Environmental Sciences (MS, PhD)
•Hispanic Studies (PhD, MA)
•History (PhD, MA)
•English (PhD, MA)
•Comparative Literature (MA)
•Linguistics (MA)
•Translation (MA)
•Philosophy (MA)
•Cultural Agency and Administration
(MA)
•Sociology (MA)
•Economics (MA)
•Psychology (PhD, MA)

Diagram 5 shows the process for the assessment of student learning being implemented at
the Río Piedras Campus. It is a course-embedded process. The first step involves the
selection of the learning goal, which is aligned to the campus domains. The assessment
activity and scoring tool is developed in coordination with the program’s faculty, and the
assessment takes place in the selected course. After results are analyzed and shared with
the program’s faculty, continuous improvement actions and their implementation plans are
developed. After implementation of the actions, the learning goal is reassessed to
determine the effectiveness of the improvement actions.
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Diagram 5. Established Assessment Process

Table 8 shows the work calendar for the continuous assessment of student learning in the
graduate programs. By 2014, all programs are expected to have continuously implemented
their assessment plans and gathered information for closing two assessment cycles, which
will contribute to reinforcing the teaching-learning process. The institutionalization of the
assessment process should be fully developed by that time. (See Appendix 30 – Assessment
Plans for Business Graduate Programs)
Table 8: Work Calendar for Continuous Assessment at the Graduate Level

Date
May 2012
August 2012
October 2012

Task
Submission by Program of
revised assessment plan to
cover 2012-2014
Development of assessment
kits for four domains (campus
and program)
Submission of assessment-kit
progress report and date of
data collection

Responsible Parties
Graduate Program
Coordinators
Assessment and Course
coordinators
Graduate Program
Coordinators
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Date
December 2012

Task

Responsible Parties

Processing of data and analysis
of results
Development of transforming
actions

February to May 2013
(minor changes)

Implementation of
transforming actions

Assessment and Course
coordinators
Graduate program, Assessment
and Course coordinators and
faculty
Graduate program, Assessment
and Course coordinators

May 2013

Report on closing the loop for
minor transforming actions

Assessment and Course
coordinators

August to December 2013

Assessment of effectiveness of
minor transforming actions
Implementation of major
transforming actions

Assessment and Course
coordinators
Assessment and Course
coordinators

Report on closing the loop for
major transforming actions
Assessment of effectiveness of
major transforming actions

Assessment and Course
coordinators
Assessment and Course
coordinators

January 2013

February to December 2013
(major changes)
December 2013
January 2014

Revision of assessment for
2014-16 (with 4 new domains)

As an example, assessment results are included here for ten of the programs that are
already accredited or seeking accreditation, and which are using direct methods of
assessment.
1. College of Business Administration, PhD program
Domain
Assessed
Research skills
Critical thinking
Creativity
Teaching skills

Course /
Result
Action
Activity
Dissertation / 75%
of
students Information competencies
Scoring rubric
achieved 80% or more integration plan is under
development.
Questions in
60%
of
students Continuous improvement is
comprehensive
achieved 80% or more under development.
exam
International
50%
of
students Continuous improvement is
Business (Coin achieved 80% or more under development.
8016) / Paper
Classroom visit
1st measurement – New-faculty orientation is
peer evaluation 100% of students to be attended by PhD
achieved 80% or more students at the ABD level
2nd measurement – prior to engaging in
75%
of
students teaching. These sessions
achieved 80% or more discuss skills and provide
general
orientation
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Domain
Assessed

Effective
communication

Course /
Activity

Marketing (Merc
6541)/ Case
study

Result

Action
concerning
assessment,
student evaluation, the
development of learning
objectives,
and
other
teaching-related issues .
A Writing Center staffed by
faculty from the
Communications
Department has been
reactivated.

Ongoing assessment

2. College of Business Administration, MBA program
Domain
Assessed
Problem
solving

Analysis of
business
environment

Leadership

Course /
Result
Activity
Marketing (Merc 1st measurement – 20%
6541) /
of students achieved
Case study
80% or more
2nd measurement –
10%
of
students
achieved 80% or more
Administration
1st measurement – 80%
(Admi 6595) /
of students achieved
Case study
80% or more
2nd measurement –
60%
of
students
achieved 80% or more

Administration
(Admi 6595) /
Group exercise

Action
Faculty are implementing
the use of short-problemsolving cases and additional
practice exercises

This capstone course is
being taught using a teamteaching method, in which
three faculty members from
Operations Management,
Finance, and Marketing
collaborate. This will help
ensure the transfer of
various skills from the
learning environment to the
case-study environment.
Also, as supplementary
work, students are required
to study the Harvard
Business Publishing articles
“Learning with Cases.”
1st measurement – 84% Preliminary results show
of students achieved that students need more
80% or more
teamwork and leadership
preparation. Core course
Fundamentals of Business
Activities (ADMI6531) has
been identified as the
appropriate course to teach
and emphasize teambuilding and leadership
activities. A meeting with the
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Domain
Assessed

Course /
Activity

Knowledge of Operations Mgt
specialized
(Geop 6539) /
business field
Case study

Result

Action

1st measurement – 53%
of students achieved
80% or more
2nd measurement –
77%
of
students
achieved 80% or more

Effective
Marketing (Merc Ongoing assessment
communication 6541)/ Case
study

course professor has been
scheduled to outline
appropriate exercises.
The course will incorporate
activity-based learning that
is more conducive to higher
rates of retention of
quantitative methods than
traditional lecture methods.
A closed-ended question
regarding current trends
and theories has been added
to Case Study. This is a good
method for encouraging
students to carry out
independent research (via
Internet, library, and
consultation with industry
experts) outside of the
lecture/tutorial
environment.
A Writing Center staffed by
faculty from the
Communications
Department has been
reactivated. Students will
have access to instructional
modules related to written
and oral communication.

3. College of Social Sciences, Rehabilitation Counseling Master’s program
Domain Assessed
1. critical thinking,
2. communication
skills,
3. ethical values,
social
responsibility, and
research,
4. student’s
personal
development.

Course /
Activity
RECO 6002,
6006, 6008,
6012, 6016,
6017, 6895.

Result
Critical thinking= 2.75;
Effective
communication= 2.62;
Ethical values= 2.68;
Social responsibility
was not assessed in this
RAAE;
Research= 2.4;
Students’ personal
development= 2.85.
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4. College of education
a. College of Education, Childhood Education (Master’s Degree)
Domain Assessed
Identifies, describes and justifies the task;
establishes the problem, purpose, questions,
and contributions of her (his) work (Content
and reasoning in the introduction).
Elaborates a relevant literature review and
theoretical framework.
Integrates professional literature to support
her (his) arguments.
Evidences depth and critical analysis;
synthetizes ideas; establishes her (his)
professional position.
Presents examples to support or counter her
(his) arguments; contextualizes to the Puerto
Rican background.
Elaborates the content related to educational
implications and offers recommendations
accordingly.
Formulates ideas clearly and precisely, and
evidences adequate use of the language of the
discipline.
Applies APA Style

Course /
Result
Activity
Comprehensive 9.00
exam
(maximum score: 10)
Comprehensive
exam
Comprehensive
exam
Comprehensive
exam

12.60
(maximum score: 15)
9.40
(maximum score: 10)
27.70
(maximum score: 30)

Comprehensive 4.70
exam
(maximum score: 5)
Comprehensive 8.90
exam
(maximum score: 10)
Comprehensive 4.60
exam
(maximum score: 5)
Comprehensive 4.50
exam
(maximum score: 5)

b. College of Education, Curriculum and Teaching--History (Master’s
Degree)
Domain Assessed

Course / Activity

Proficiency
in
content Comprehensive exam
knowledge
Proficiency in skills related
Comprehensive exam
to the integration of the
information, ideas, and
relevant contents.
Correct and clear use of Comprehensive exam
written language.

Result
25
(maximum score: 30)
20
(maximum score: 20)
10
(maximum score: 10)
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c. College of Education, Curriculum and Teaching--Science (Master’s
Degree)
Domain Assessed
Nature of science and scientific knowledge
Historical development and trends
Methodology and teaching
Written communication and style

Course /
Activity
Comprehensive
exam
Comprehensive
exam
Comprehensive
exam
Comprehensive
exam

Result
67.30
(maximum score: 100)
94.50
(maximum score: 100)
88.50
(maximum score: 100)
90.00
(maximum score: 100)

d. College of Education, Educational Administration and Supervision
(Master’s Degree)
Domain Assessed

Course /
Activity
Demonstrates knowledge of theoretical, Comprehensive
empirical, and legal framework as it relates to exam
educational leadership dimensions
Uses technical knowledge as it relates to the
Comprehensive
dimensions of educational leadership
exam
Supports the discussion with pertinent Comprehensive
references to the theoretical, practical, exam
empirical, and legal dimensions of
educational leadership
Specifies the problem with precision
Comprehensive
exam
Identifies solutions in a creative manner
Comprehensive
exam
Selects viable alternatives to leadership Comprehensive
problems
exam
Proposes an action plan in a precise manner
Comprehensive
exam
Demonstrates proper, correct, and coherent Comprehensive
use of language to express ideas
exam

Result
3.67
(maximum score: 5)
4.67
(maximum score: 5)
4.00
(maximum score: 5)
3.67
(maximum score: 5)
4.67
(maximum score: 5)
4.67
(maximum score: 5)
4.00
(maximum score: 5)
4.33
(maximum score: 5)

e. College of Education, Counseling (Master’s Degree)
Domain Assessed
Content quality
Relevant ideas
Internal consistency

Course /
Activity
Comprehensive
exam
Comprehensive
exam
Comprehensive

Result
13.67
(maximum score: 18)
11.17
(maximum score: 14)
6.08
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Domain Assessed
Clarity
Proper and correct written expression

Course /
Activity
exam
Comprehensive
exam
Comprehensive
exam

Result
(maximum score: 8)
4.75
(maximum score: 6)
3.58
(maximum score: 4)

f. College of Education, Educational Research and Evaluation (Master’s
Degree)
Domain Assessed

Course /
Activity
Use of references in text
Comprehensive
exam
Use of APA-Manual Style
Comprehensive
exam
Process and outcome of research and the Comprehensive
selection of articles and other references
exam
Procedure for design analysis
Comprehensive
exam
Classification of studies
Comprehensive
exam
Logical organization of ideas
Comprehensive
exam
Problem formulation
Comprehensive
exam
Study description
Comprehensive
exam
Analysis of strengths and weaknesses of Comprehensive
employed designs
exam

Result
2.75
(maximum score: 3)
2.50
(maximum score: 3)
3.00
(maximum score: 3)
2.50
(maximum score: 3)
2.75
(maximum score: 3)
2.50
(maximum score: 3)
2.25
(maximum score: 3)
2.50
(maximum score: 3)
2.25
(maximum score: 3)

g. College of Education, Special Education (Master’s Degree)
Domain Assessed

Course /
Activity
Comprehensive
exam
Comprehensive
exam
Comprehensive
exam
Comprehensive
exam

Presents a theme that is relevant and
innovative to the field of special education
Demonstrates integrated knowledge of
recent literature in the field of studies
Demonstrates mastery of theories and trends
in the selected topic
Presents conclusions, recommendations and
projections
for
transformation
and
educational change
Presents
precisely,
articulately,
and Comprehensive
coherently.
exam

Result
3.00
(maximum score: 3)
2.88
(maximum score: 3)
2.63
(maximum score: 3)
2.75
(maximum score: 3)
2.75
(maximum score: 3)

Monitoring Report April 1, 2012 | 46

Domain Assessed

Course /
Activity
Uses technology for a better comprehension Comprehensive
of the topic
exam
Communicates clearly and effectively in both Comprehensive
oral and written form
exam

Result
2.88
(maximum score: 3)
2.63
(maximum score: 3)

As reported in the previous Monitoring Report, all graduate programs performed a
program evaluation. The results of the evaluation determined that some programs need to
re-design their framework with respect to vision, mission, and learning objectives, among
other factors. Table 9 presents the progress and current status of the graduate programs’
frameworks. (See Appendix 24 – Transforming actions and Implemented changes DEGI)
Also presents a list of transforming actions that have been taken as a direct result of the
program evaluations.
Table 9: Progress in revising and drafting the conceptual framework of graduate
programs (N=39).
Conceptual Framework
Vision
Mission
Programmatic goals
Incoming student profiles
Learning objectives
Graduate student profiles

Approved / Do not
need revision
39 (100%)
39 (100%)
36 (92%)
34 (87%)
34 (87%)
33 (84%)

Need revision
1 (3%)
2 (5%)
2 (5%)
3 (8%)

Need faculty
approval
2 (10%)
3 (8%)
3 (8%)
3 (8%)

After developing and approving their framework, programs began to work with another
important aspect in the implementation of graduate learning assessment: selection of tools
to measure student learning. Already 62% of programs have developed rubrics or
implemented criteria to directly measure diverse skills (critical thinking, effective
communication, social responsibility, information literacy, knowledge integration, ethical
sensibility, and research and creation).
The programs have designed direct and indirect measures of assessment. See Appendix 24
– Transforming actions and implemented changes DEGI
Graduate programs are incorporating minor transforming actions in response to the
findings of diagnostic studies. (See Appendix 24 – Transforming actions and implemented
changes DEGI and Appendix 49 – Summary of information sciences and technology
curricular update EGCTI DEGI)
In order to support the graduate learning process, programs have been provided with:
 A webpage devoted to graduate learning assessment, which includes modules on
mission and vision development, references and guidance resources, a database
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of rubrics organized according to skills, sample questionnaires, and informative
presentations. http://graduados.uprrp.edu/asuntos_academicos/index.htm
A reporting system consisting of an Assessment Progress Report, in which each
semester, programs report assessment activities carried out, transformative
actions implemented, and plans for the next semester. (See Appendix 25 –
Template and Sample Assessment Progress Report DEGI)

Additional Requirements from the Monitoring Report 2011
Standard 2 Planning, Resource Allocation and Institutional Renewal
The institution continues to improve communication, especially with respect to soliciting
and considering campus input in decision-making
Communication with our constituents is one of the top priorities at the University of Puerto
Rico, Río Piedras campus. Different channels of communication are open to all constituents
in order to fulfill the objectives of exchanging information on projects, initiatives, and
strategic plans, and of receiving input on all matters that affect our community. Strategies
that have been implemented to insure improvement in this area include the following
examples of communication with constituents and consideration of their input:
1. Meetings with constituents to discuss situations and events that affect the
university community.
2. The Trazos Operational Plan 2011-2014. This is an example of a product of a
campus-wide discussion.
3. Visits by the Chancellor to Schools and Colleges. From May to December 2011,
the Chancellor presented the Operational Plan and received input by personally
visiting the Campus colleges and schools. Participation included faculty, student
representatives, deans, department chairs, Academic Senate members and other
administrative personnel. The Operational Plan has benefited from feedback
from the whole university community. (See Appendix 3 – Table Chancellors
meetings with Colleges Operational Plan Trazos)
4. Academic Senate response. On September 22, 2011 a special Senate meeting was
held to discuss the plan with faculty and student representatives. At this point
the Senate requested that one of their subcommittees summarize and evaluate
the input received during the Chancellor’s visits to the schools and colleges and
present this analysis as soon as it was ready. The committee is expected to meet
soon. (Appendix 1 – Academic Senate Cert 27 2011-2012 Operational Plan)
5. Development and Approval of Budget and Strategic-Planning Guides by the
Administrative Board. As part of the continuous improvement and renewal
efforts, a Strategic-Planning, Resource-Allocation, and Assessment-ofInstitutional-Effectiveness Manual, and a Budgeting Manual have been
developed. These manuals are intended to help those responsible for
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implementing the Trazos Operational Plan for 2011-14, and have been discussed
at all academic and administrative levels campus-wide.
6. Other forms of communication and input:
a. The Chancellor’s web page with blog, developed to inform our
constituents about campus-wide academic and administrative projects
and initiatives. Through the blog "Desde el Escritorio de la Rectora" or
“From The Chancellor’s Desk”, http://rectoria.uprrp.edu/blog/), the
Chancellor gathers ongoing input from students, faculty, staff, and the
external community concerning the Vision: University 2016 Institutional
Strategic Plan (Appendix 26 – Vision University 2016 Strategic Plan), the
proposed Campus Operational Plan (Appendix 4 – Model and Manual
Strategic Planning with certifications), the Campus Security Plan
(Appendix 15 – Security Plan), the Pedestrian Campus Project, and other
community initiatives.
b. Newsletter. “La IUPI Informa” (“UP Informs”) was created to share
information of interest to the community. Examples are: the new student
enrollment system “PowerCampus,” the status of the infrastructure
improvement plan, the new Campus Peatonal (Pedestrian Campus)
project, progress reports on the various program-accreditation efforts for
several Campus programs, and activities to be held at the University
during the semester. It has also promoted the chancellor’s webpage,
“Desde el Escritorio de la Rectora” (“From The Chancellor’s Desk”
<http//:rectoria.uprrp.edu>). (See Appendix 27 – Chancellor’s web page
blog and newsletter)
c. Social networks. UPR Río Piedras is active in social networks such as
Facebook (http://www.facebook.com/uprrp), with approximately 15,914
active users, and Twitter (@uprrp), with 5,465 followers. These are the
most popular ways of communicating among students. Both are updated
on a daily basis, providing an adequate response time to our constituents
in the social networks. (See Appendix 27 – Chancellor’s web page blog
and newsletter)
d. For examples of blogs. (See Appendix 28 – UPR Social Network)
7. The Monitoring Report to Middle States due on April 1, 2012. This was prepared
by a 21-person committee, which consisted of 3 student representatives, 7
academic Senators, faculty members, deans, ex-deans and other officials, and
was chaired by the Dean of Academic Affairs. The members of the committee
were responsible for gathering information independently and working in
subgroups. When the draft was ready it was shared, and input was gathered
from all sectors. The draft was presented at a special meeting of the Academic
Senate at which additional input was proposed, including a request to include 3
more academic senators on the committee. All the input from constituents was
evaluated, and the majority, including that from Academic Senate, was included.
(Appendix 29 – Email requesting input).
8. Structured and extensive meetings at the Chancellor’s office. The Chancellor
holds two weekly meetings with Deans and other staff. Through these meetings
information is exchanged and the deans are requested to share it with their
Monitoring Report April 1, 2012 | 49

faculty and students when appropriate. In January, the Chancellor requested
that the deans publicize the dates of their official (required by University
regulations) periodic meetings with faculty, and that they and hold special
meetings for special topics. An example of such special meetings are on-going
meetings to discuss the report by the Governor of Puerto Rico on changes in
Higher Education in Puerto Rico. An Academic Senate meeting has also been
designated for discussion of this issue. (See Appendix 45 – Chancellors circular
letter change of direction Higher Education 21st Century)
9. The Chancellor also stresses the importance of the ordinary and extraordinary
meetings in Colleges and Schools to receive input and discuss campus issues.
(See Appendix 46 – Chancellor letter to Deans ordinary and extraordinary
meetings of Colleges)
10. Academic Senate Meetings. Although regulations require that the Senate meet
once per month, by the end of this semester, the Senate will have held at least 25
meetings. In addition to the required meetings, the Academic Senate has already
held 13 special meetings during this academic year. See Appendix 37 for the
Academic Senate Meeting Schedule.
Standard 3 Institutional Resources
Strengthening institutional resources and developing alternative forms of income,
including institutional pro-forma budgets that demonstrate the institution's ability to
generate a balanced budget for fiscal years 2012 through 2014.
The UPR System receives the majority of its funds from legislative appropriations as
stipulated in the UPR Law, as amended. Each year, approximately 9.6% of the average total
government revenues of the two previous years are assigned to the UPR. Tuition at UPR is
among the lowest in the nation, accounting for less than 10% of its revenues. The units of
the UPR System are among the 45 public institutions with the lowest tuition fees in the
nation, as reported by the US Department of Education National Center for Education
Statistics.
UPR-RP Campus Level: Fiscal Situation (Current Year, 2011-2012)
UPR-RP has taken the necessary measures to safeguard its educational offerings and obtain
the operational funds needed to cover campus expenses. In the September 2011
Monitoring Report, UPR-RP showed that the Campus ended with an operational fund
totaling $249,369,575, no deficit, and non-recurrent savings in the amount of $5,279,298.
These non-recurrent funds remained encumbered for strategic actions and priorities as
established in the TRAZOS 2011-2014 Campus Operational Plan (See Appendix 31 –
Operational Plan Trazos). UPR-RP operational funds come from the UPR General Fund on a
yearly basis; this Fund represents 9.6% of Puerto Rico’s General Government Funds. UPRRP supplemented 2010-2011 with non-recurrent savings in the amount of $7,232,208 from
2009-2010. The report also showed that academic offerings decreased by only 5% for
2010-2011 and 2011-2012 (first semester) despite a 12.18% decrease in the student body.
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For the 2011-2012 academic year, a budget decrease in the amount of $12,365,151 was
projected; however, that budget reduction did not materialize. The actual budget for the
current fiscal year (as of July 2011) amounted to $238,246,233, which represents a 1.1%
increase, though that amount includes $2,174,052 in non-recurrent assignments. Based on
the accounts conciliation for the second trimester of the current fiscal year (December
2011) and, after restricted transfers from Central Administration were executed, the UPRRP operational budget amounts to $240,842,567. Based on college expenditures, the UPRRP Budgeting Office forecasts that the current fiscal year (June 30, 2012) will close with a
balanced budget.
The non-recurrent savings observed in 2009-2010 and 2010-2011 come from employee
retirements; this is the reason funds are freed mostly at the end of the fiscal year. The
Campus strategy during this difficult fiscal situation is to use the non-recurrent savings for
investment in the Campus strategic agenda and to cover necessary expenses that do not
require recurrent funds.
Five-Year Budget Projections 2010-2011 through 2014-2015
Beginning with the current-year fiscal scenario, budget projections for fiscal years 20112012 through 2014-2015 were revised. The revision includes the following assumptions:






a 1.0% constant conservative budget increase from the current fiscal year base
budget: $238,246,233. (This projection is based on Puerto Rico Development Bank
projections for the UPR General Fund.);
a 1.5% constant reduction in payroll expenses (including fringe benefits), due to
personnel retirement (This percentage could vary from 1.0 to 1.5% because of the
need for faculty and other personnel recruitment, an increase in the Campus’s
operations efficiency, and greater use of technology in Campus operations.);
a 1.0% increase in operational costs mostly to accommodate increases in energy
costs while keeping other operational costs at bay; and
a conservative increase of 1.0% in other sources of income such as external funding,
intramural practice, fundraising, and entrepreneurial initiatives.

Table 10 and Graph 3 show an analysis of the Campus operational budget for the 20102011 through 2011-2014 fiscal years, based on its distribution into four main categories:
salaries, fringe benefits, operational expenses, and strategic actions and priorities. As is
shown, and based on assumptions that have been established, the operational budget will
increase from this year’s $238,246,233 to $245,465,332. The payroll-and-fringe-benefits
percentage will decrease from 84.2% to 78% in the period of 2011-2012 to 2014-2015 and
will remain constant thereafter. The operational costs will remain around 14-15%. These
budget changes will free between 1.25% and 7.60% in discretionary recurrent funds to be
invested in the Campus-wide Operational Plan, in the Development and Work Plans of the
colleges, schools, and other units, and in the Institutional Development Plans (See
Appendix 4 – Model and Manual Strategic Planning with certification). All of these plans
are aligned with the Vision: University 2016 Campus Strategic Plan.
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Table 10. Operational Budget
Expense
Salaries
Fringes Benefits
Operational Expenses
Strategic Actions and
Priorities
Original Budget

Actual Budget
2010-2011
150,053,088
49,869,313
36,298,263

2011-2012
149,730,302
50,992,735
34,544,603

$ 236,220,663

2,978,593
$ 238,246,233

7,941,859
$ 240,628,695

13,368,047
$ 243,034,982

18,656,499
$ 245,465,332

13,148,912

-

-

-

-

$ 249,369,575

$ 238,246,233

$ 240,628,695

$ 243,034,982

$ 245,465,332

Non-Recurrent
Transfers
Totals

Budget Projections
2012-2013
2013-2014
144,377,217
143,390,640
53,419,570
51,037,346
34,890,049
35,238,950

2014-2015
141,142,566
50,074,928
35,591,339

Graph 3. Budget Distribution and Projections by Expenses Category
Budget Distribution and Projections by Expenses Category
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Priorities for the use of the unencumbered funds, within the strategic-agenda and
institutional priorities, are faculty development and strategic recruitments; development of
new academic offerings; enrichment of the students’ academic experience; research
infrastructure/resources; seed and matching funds for research; infrastructure
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development; personnel training and development; and faculty recognitions through
promotions, sabbaticals, and study leaves (these possibilities being applicable to nonfaculty personnel as well). Overall, these resources will allow continuous Campus
development and growth as projected by its Strategic Plan. This model also will allow the
upper level administration, i.e., the Chancellor, the four executive deans (Academic Affairs,
Students, Graduate Studies and Research, and Administration) and college deans, to
allocate new resources to the academic and administrative units based on effectiveness and
performance.
The exact amount of freed discretionary funding will depend on the efficiency of daily
Campus operations. Actions that will certainly contribute to achieving the efficiency goals
are Campus-level administrative reorganizations, greater use of technology, a reduction in
bureaucratic processes, the diversification of the Campus income portfolio, and the
fostering of a collaborative environment among the academic units.
Tables 11 and 12 and graphs 4 and 5 show the consolidated Campus budget, which
includes the operational budget and the leverage from other income sources. The
consolidated budget will increase at a 1.0% percent rate, assuming an equal increase from
all income sources. These income sources are contributing to the continuity of the Campus
research agenda, the development of new academic projects, the creation of new
experiences for students, and the remodeling of Campus infrastructure. Table 13 shows
the budget distribution by NACUBO (National Association of College and University
Business Officers) categories.
Table 11. Consolidated Campus Budget by Income Source
Description

Actual Budget
2010-2011

Budget Projections
2011-2012

2012-2103

2013-2014

2014-2015

Budget General
Funds

236,220,663

238,246,233

240,628,695

243,034,982

245,465,332

Budget External
Funds

46,364,257

43,121,387

43,552,601

43,988,127

44,428,009

$282,584,920

$281,367,620

$284,181,297

$287,023,110

$289,893,341

Total
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Graph 4. General and External Funds Allocations
General and External Funds Allocations
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Table 12. Sources of External Funds
Sources
Federal Funds1
Federal Funds CRCI
Other External
Funds
Revolving Funds
- DECEP
- Other Rev
Funds
Faculty Prof.
Services2
State Funds Others

Funds
Received
2010-2011
24,071,447

2011-2012
24,312,161

2012-2013
24,555,283

2013-2014
24,800,836

2014-2015
25,048,844

15,000,000

15,150,000

15,301,500

15,454,515

15,609,060

1,986,222
1,306,662

2,006,084
1,319,729

2,026,145
1,332,926

2,046,407
1,346,255

2,066,871
1,359,718

679,560

686,356

693,219

700,151

707,153

4,048,399

382,371

386,195

390,057

393,957

37,302

37,675

38,052

38,432

38,817

2,006,084

2,026,145

2,046,407

2,066,871

3,659,226
$ 43,121,387

3,695,818
$ 43,552,601

3,732,776
$ 43,988,127

3,770,104
$ 44,428,009

Private/Endowment
Funds
1,986,222
Other External
Funds Sub Total
7,292,810
Total
$ 46,364,257
1 Federal Funds including Indirect
Costs
2 Xplora

Projected Funds
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Graph 5. External Funds Sources
External Funds Sources
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Table 13. Budget Distribution by NACUBO Categories
Program

Instruction
Research
Community Services
Academic Support
Student Services
Institutional Support
Infrastructure
Maintenance
Operations
Fellowships and
Economic Aid
Strategic Actions and
Priorities
Totals

Original
Budget
2010-2011
110,417,596
4,047,656
1,230,417
33,421,405
13,437,878
23,587,934

Actual Budget

Budget Projections

2011-2012
111,726,255
4,213,457
1,262,662
32,646,053
12,855,974
21,071,402

2012-2013
110,760,780
3,297,726
1,237,915
31,298,975
12,699,180
21,492,830

2013-2014
109,739,996
3,183,681
1,213,674
31,214,954
12,125,355
19,922,687

2014-2015
108,664,796
3,196,354
1,239,947
30,894,253
11,792,862
18,861,140

48,310,278

49,724,337

50,221,580

50,427,682

50,433,794

1,767,500

1,767,500

1,677,850

1,838,907

1,725,685

$ 236,220,663

2,978,593
$ 238,246,233

7,941,859
$ 240,628,695

13,368,047
$ 243,034,982

18,656,499
$ 245,465,332

The Central Administration has the responsibility of developing the audited financial
statements. At the campus level, the Finance Division of UPR-RP collaborates with the
Central Administration by providing the information required by the auditing company for
the financial statements. Following the guidelines and timeframes established by the
Central Administration, the campus financial information pertaining to the 2010-11 fiscal
year has already been submitted.
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System Level: Fiscal Situation
The UPR System receives the majority of its funds from legislative appropriations as
stipulated in the UPR Law, as amended. Each year, approximately 9.6% of the average total
government revenues of the two previous years are assigned to UPR. Allocations of
revenues throughout the System are based on the previous year’s recurrent budget, plus
salary and benefit increases, operational expenses, and earmarks, according to institutional
planning. Both the current FY Budget and the FY 2012-2013 Budget Project in process,
remain within the framework of the cost-control measures established by the Board of
Trustees and the President in areas which do not materially affect the quality and
continuity of academic offerings. Many of the measures have been institutionalized through
Certifications of the Board, such as:
1. a reduction in general expenses, driven by a 5% adjustment in service contracts,
additional compensations, materials, and other items;
2. a partial replacement of retired employees (at least 33% to be replaced in order to
safeguard institutional effectiveness);
3. a temporary suspension of benefits not required by law, namely, faculty allowances,
financial aid for faculty studies, sick-leave reimbursements, special bonuses, and
perquisites;
4. a revision of tuition-exemption policies within the framework of Certification No.
131 (2009-2010) of the Board of Trustees;
5. the establishment of a minimum-enrollment policy of 30 students in traditional
undergraduate courses;
6. a reduction in released time associated with faculty administrative duties;
7. a reduction in travel expenses; and
8. the expectation that units finance activities not contemplated in the Budget by
generating the necessary external revenues to cover associated costs.
Table 14 shows the pro-forma budget statements for the UPR System. (See Appendix 55 –
UPR System institutional resources financial info)
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Table 14. UPR System Pro-Forma Statements

Standard 4 Leadership and Governance
Further steps taken to improve communication and shared governance, especially in
documenting how campus input is solicited and considered in decision-making at the
System level
Evidence that communication between the Central Administration and the institution, is
clear, timely, accurate, and made available to all constituents.
At the Campus Level
1. Collecting input from constituents
a. During the first semester of the academic year 2011-2012, the Chancellor
visited all the university schools and colleges (Education, Humanities,
General Studies, Natural Sciences, Social Sciences, Business Administration,
Architecture, Law, and Information Sciences) to present and discuss with
faculty and students the Trazos Campus Operational Plan for 2011-2014 (See
Appendix 32 – Chancellor meetings with constituents). At these meetings,
faculty members discussed and offered their input for the Operational Plan.
A list of issues presented by constituents was gathered and referred for
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further action (See Appendix 3 – Table Chancellors meetings with Colleges
Operational Plan Trazos).
b. Among the main topics covered at the Faculty meetings were:
i. Academic offerings. Diversification of offerings, including distance
learning, status of new or revised graduate programs, and
undergraduate programs in temporary suspension were discussed.
ii. Faculty research. Access to funds for research endeavors was
consistently brought up by faculty members. They asked for more
support for academic and research endeavors through released time
or external funds. Petitions ranged from receiving training for
proposal preparation to the allocation of funds for research to the
different schools and colleges. Creation of research centers for
different topics was also proposed.
iii. Financial resources. The need for exploring other financial sources,
such as offering services to the community and revising the
government allocation of funds for the university, was discussed.
iv. Faculty management. Tenure-track positions, faculty contracts, and
faculty incentives and the status of promotions were also discussed.
v. Infrastructure. Several infrastructural deficiencies in the library,
pool, bathrooms, and faculty and student lounges were mentioned.
vi. Other issues. Faculty members stressed the need for an aggressive
promotion of UPR offerings and recruitment of students and faculty
through exchange programs and internationalization. The topic of
security was also mentioned as a great concern. Communication with
the administration was another issue that was brought up.
Suggestions for a better use of the webpage and communication with
the Chancellor’s office were offered.
2. Consideration of Input in Campus plans and decision making
a. The status of the new-graduate-programs policy (Certification 72) is awaiting
final approval by the Academic Senate. It is scheduled for further discussion
at the April 2012 Academic Senate meeting.
b. The Distance Learning Title 5 grant is currently being implemented and is
progressing nicely. Detailed reports show the need for more training for the
faculty in order to develop the distance learning initiative. The project
covers two areas: the development of an undergraduate research program
and the hybridization of graduate courses in several chosen programs.
c. Security concerns have been discussed at the Academic Senate, and with the
constituents. These are being addressed in the Security Plan. (See Appendix
15 – Security Plan)
d. The need for additional financial resources is being addressed by the
development of plans for Grant Procurement, Intramural Practice, Fund
Raising, and the ad hoc committee. (See Appendix 33 – External funds
activities)
e. Concerning faculty management, 25 new faculty members are in the process
of being recruited, and promotions were awarded in January 2012.
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f. Infrastructure issues are being addressed and improvements have been
made in the student residences, the student center, and laboratories. (See
Appendix 34 – Infrastructure Plan)
g. As part of the discussion about the Security Plan, input from student
representatives is being considered to extend the schedule of the UPR trolley
to accommodate students who work late at night.
h. Programs that have been temporarily suspended have responded with
proposals for the renewal of academic offerings. A protocol for declaring
programs temporarily suspended has been developed and approved by the
Academic Senate. (See Appendix 35 – Programs on Pause)
3. Academic Senate meetings
The Academic Senate is the official forum of the academic community. During the
academic year 2011-2012, the Senate had a total of 24 meetings including ordinary
and special meetings. (See Appendix 36 – Academic Senate Agenda) The schedule
for the second semester of 2011-12 can be found in Appendix 37 – Schedule of
Academic Senate Agenda. Among the important topics addressed at the meetings
were the campus budget and operational plan and the review of the Graduate
Studies Bylaws, Certification #72.
4. Currently, colleges and schools are conducting meetings to discuss and provide
input concerning the Governor’s report on the status of higher education in Puerto
Rico. Representatives from the General Student Council have already provided their
input to the Academic Senate.
At the System Level
1. Periodic Forums with Elected Student Leadership
The General Student Council (GSC), duly elected at each institutional unit, is the only entity
recognized by law and University bylaws with the role and responsibility of channeling
student input to the University administration. In order to promote active leadershipparticipation by students that model the best academic practices, and to promote the
accomplishment of the institution’s mission and goals vis-à-vis its student body (as
contemplated in the Action Plan, in compliance with Certification No. 154 (2010-2011) of
the Board of Trustees), all elected student leaders are required to maintain eligibility
criteria established in Student Bylaws for the duration of their terms. These criteria
include, among others, being a full-time student and maintaining a minimum GPA of 2.5.
The UPR administration at all levels has demonstrated and reaffirms its commitment to
actively promote an open and transparent dialogue with the Presidents of the GSCs, to
listen to and consider their concerns, to share developments regarding issues that affect
them, and to jointly seek new ideas and explore viable solutions to face the institution’s
current challenges, within the framework of an open and functioning University. As
intended in the UPR Action Plan (UPR Action Plan I.A.2) and evidenced in previous reports,
the administration is committed to keeping them abreast and receiving their input on
institutional issues that affect them.
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Upon certification of the 11 Student Council Presidents by their respective Deans for
Academic Affairs, the first meeting of AY 2010–2011 was held on November 4, 2011. At this
meeting, Student Council Presidents brought to the attention of the UPR President
observations, questions and concerns on several issues, particularly, the Extended
University, the Special Scholarship Fund, faculty promotions, and campus security. The
President and staff provided them with current information on these issues and took their
concerns under advice. In response to their input, (1) clear directives have been issued
regarding the programming of traditional courses and of courses in the Extended
University format, as well as eligibility requirements for student aid both for traditional
and Extended University courses; (2) measures have been implemented, and procedures
and policies are being developed, to further expedite the disbursement of the Special
Scholarship Fund; (3) promotions which have been pending are now being granted to the
first group of eligible faculty, and (4) measures and plans are being developed and
implemented to improve campus security, especially at the Río Piedras Campus, with the
full support of the President.
The President will convene the Student Council Presidents during the current semester to
personally update them on these matters and to continue to listen to and consider their
ideas.
2. Informational and Listening Sessions by Senior Leaders
To reinforce an institutional climate of mutual trust and respect, President Muñoz
established as a top priority on his agenda conducting campus visits for face-to-face
dialogues with constituents on major institutional issues and concerns.
a. During his one-year tenure (from February 2011 to the present), the President and
senior staff have visited all units in the System, most more than once. For example, the
President actively participated in AY 2011-2012 freshman student orientation
proceedings at Río Piedras, Mayaguez, Humacao, Cayey, Carolina and Utuado campuses,
and has attended meetings of the Academic Senates of the Río Piedras, Mayaguez, and
Utuado campuses, to listen to and consider their ideas and concerns and keep them
informed on institutional matters.
b. The President and senior staff also (1) visited the Río Piedras Campus, UPR Cayey
and UPR Utuado in August 2011 with Dr. Tito Guerrero III, Vice President of the MSCHE,
to introduce him as new Liaison and to exchange ideas with staff, faculty and students
in preparation for the September 2011 Monitoring Reports and site visits to these units;
and (2) offered the Conference/Workshop on Leadership and Governance of the
University System at UPR Utuado in August 2011, and at UPR Arecibo in October 2011.
c. Likewise, the Board of Trustees continues conducting campus visits to hold listening
sessions with Academic Senates, staff, faculty, and students to gain firsthand
knowledge of their planning and progress, main issues and needs, and the state of
physical facilities (UPR Action Plan I.A.2). During AY 2011-2012 the Board visited with
UPR Arecibo and Humacao (October 2011), Río Piedras (November 2011) and
Aguadilla (January 2012).
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d. The President and Central-Administration senior staff meet with the corresponding
officers with common functions in the units once or twice a month, or more often when
necessary, to articulately advance the institutional agenda, to exchange updates on
systemic and unit issues, and to discuss the enforcement, review, development,
implementation, and assessment of procedures, policies and practices, and joint
decision making. Among those included in these discussions are
i.
the President meeting with Chancellors;
ii.
the Vice President for Academic Affairs meeting with Deans of Academic Affairs,
Deans for Student Affairs, Registrars, Directors of the Divisions of Continuing
Education and Institutional Studies, Directors of Institutional Planning and
Institutional Research, Directors of the Offices of Quality of Life, and
institutional, professional and specialized Accreditation Coordinators;
iii. the Vice President for Research and Technology meeting with Deans for
Graduate Studies and Research of the three main campuses, researchers and
principal investigators, and Directors of the Office of Information Systems;
iv.
the Budget Office and Finance Office meeting with Deans of Administrative
Affairs, unit Budget Directors, and unit Finance Directors;
v.
the Special Assistant to the President for Press and Communications meeting
with unit Communication Directors, and so forth. Extensive evidence is
available of this sustained systemic communication and coordination.
e. The Think Tank, constituted by the Vice Presidency for Academic Affairs following
the Commission’s June 2010 probationary actions, is a key player in the Mid-Term
review of the UPR Ten for the Decade Strategic Plan. The Think Tank is composed of
representatives of the Chancellors’ and President’s key staff and dedicated to ongoing
critical self-assessment of internal and external factors that impact the achievement of
institutional priorities and mission.
f. The Task Force appointed by the President in 2010, with System-wide-initiatives
accreditation coordinators, in collaboration with the Puerto Rico Department of
Consumers Affairs (DACO by its Spanish acronym) is in place to (1) provide student
orientations on the adequate use of information and communication technologies,
risks and responsibilities related to the production, possession and distribution of
child pornography, cyber-bullying, sexting, grooming, and the like; and (2) begin
deployment of the Ruta Segura project, which provides information on housing and
dormitories in compliance with DACO requirements, and safe pedestrian routes on
campus and in surrounding areas.
Evidence that communication between the Central Administration and the institution is
clear, timely, accurate, and made available to all constituents

Monitoring Report April 1, 2012 | 61

At the campus level:
1. The Central Administration, in an effort to maintain communication and keep the
constituents and campus informed, constantly sends email messages from
presidente@upr.edu and cartero.ac@upr.edu to the institutional addresses,
@upr.edu, of students, faculty, and administrative personnel. This tool helps offer
constituents information related to achievements, activities, reports, and any
communication that needs to be disseminated to the university community. (See
Appendix 38 – President circular letters sample of communications)
2. The President of UPR has visited the Río Piedras Campus on several occasions since
September 11, 2011.
3. The Chancellor of Río Piedras maintains very close communication ties with the
Presidency in every possible way. She is a member of the University Board chaired
by the University President.
4. The Campus and Central Administration structures are similar. Therefore the
counterparts (Dean of Academic Affairs, Dean of Research, Dean of Students,
Finance, Budgeting, and so on) meet regularly.
5. The admissions process is centralized, which requires very close communication.
6. The Central Administration supports a number of institutional initiatives that are
very important for the campus. Among them is the Specialized Accreditation Project
for which meetings are held on a regular basis.
7. The President of the Board Trustees visited the Campus on November 22, 2011.
(See Appendix 53 – President Board of Trustees visits to RRP Campus)
At the system level
1. Implementation of the UPR Communication and Recruitment Plan began in October
2011 under the slogan, La Universidad de Puerto Rico: ¡Acepta el Reto! ¡Sé uno de los
mejores! (The University of Puerto Rico: Accept the Challenge! Be one of the Best!).
Under the leadership of the Vice Presidency for Academic Affairs, embedded
strategies assured active participation of the UPR President and staff, the Central
Administration Office of Development and Alumni, Chancellors, Deans for Students
Affairs, unit Offices of Planning and Institutional Research, the Admissions Office
and the Student Financial Assistance Office of the Vice Presidency, as well as unit
Admissions and Student Financial Offices, the Puerto Rico Department of Education,
and the College Access Challenge Grant Program (CACGP).
2. Among activities developed and in progress are the following:
a. organization and training of the UPR System-wide Recruitment Network;
b. UPR System-wide Open Houses for potential applicants, from October 25 to
December 2, 2011 sponsored by CACGP;
c. revamping of the 2012 Freshman Admission and Academic Offerings Manual,
and of the Freshman Admission webpage, including the electronic
application and the corresponding tutorial, www.upr.edu/admisiones; and
d. a series of advertisements and articles in major-circulation newspapers.
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Evidence of further progress in implementing a procedure for the periodic objective
assessment of the Board of Trustees.
In order to support an objective periodic assessment of the Board of Trustees in meeting
stated objectives and responsibilities, on February 10, 2011 the Vice Presidency for
Academic Affairs developed and submitted to the President of the Board a rubric draft
based on expectations contained in Characteristics of Excellence in Higher Education
Standard 4, Leadership and Governance, and the MSCHE publication “Governing Boards.”
On February 25, 2011 an External Consultant with extensive expertise in accreditation and
experience as a Governing Board member met with the Board of Trustees to assist them in
refining the assessment rubric according to their particular profile, needs and priorities,
and in launching the self-assessment process. Based on the statistical data and critical
analysis of the findings with Board members, the External Consultant designed and offered
workshops to assist the body in identifying areas of strength and areas in need for
improvement. In June, 2011, a working document of the Board’s Action Plan 2011-2014
was produced for sustained compliance with applicable accreditation standards and
expectations (UPR Action Plan I.C.7).
As a result of this process, among others, the Internal Bylaws of the Board were updated
and approved, and its orientation process for new members strengthened. In addition, its
Conflict-of-Interest Policy is currently under review, including validating its compliance
with recently established public policy applicable to governmental corporations and public
entities. On November 23, 2011 further analysis of assessment findings were performed
and areas contemplated in the plan were discussed in order to define short- and long-term
priorities.
In September 2011 the previous President of the Board, Ygrí Rivera, Esq., and three
appointed members of the Board completed their terms as established by law. New
members were appointed by the Governor, and a new President, Luis Berríos Amadeo, Esq.,
who has been serving as a Board member since June 2010, was elected by his peers. The
new President is fully committed to the continuity of the self-assessment and planning
process in progress and to actively involving the newly appointed regents. To support the
institutional commitment to an Open University Culture, strengthening communication,
and evidencing transparency in the assessment process embedded in the UPR Action Plan,
President Berríos has led visits to the units to listen to and consider ideas and concerns
from the University Community.
On November 2, 2011, the Board of Trustees, after a very detailed consideration of its
current Internal Regulations, approved in principle all articles of its new Internal
Regulations. That same day, the Board charged its Committee on Law and Regulations (“the
Committee”) to further review the provisions dealing with its policy on conflict of interest
in light of the amendments being made to the Government Ethics Law by the PR Legislative
Assembly.
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On January 3, 2012, a new Government Ethics Law was approved (Law No.1, January 3,
2012), which incorporates numerous and detailed amendments to the former statute, and
applies to the conduct of all members of the Board of Trustees. Given the nature and
application of the new provisions, the Board’s legal staff analyzed the new statute and is in
the process of issuing a legal memorandum to the Committee advising them on the changes
made by the new law and recommending several amendments that must be made to the
provisions in the Internal Regulations in light of the law’s dispositions. The President of the
Board, who also chairs the Committee, expects to finalize the updating of the Internal
Regulations, including the new conflict-of-interest policy, before the end of the current
fiscal year.
On February 17-18, 2012, the Board of Trustees, with the participation of the President and
senior staff, the Association of Governing Boards (AGB) Guest Speaker, and the External
Consultant, held a retreat to continue the self-assessment process and the development
and implementation of the resulting action plan, to provide orientation to new members,
and to address key issues for the Board and the institution. The goal is to promote an
integrated vision of the University System and its Board for the effective accomplishment of
its mission and goals, in compliance with applicable standards of excellence and
expectations for institutional accreditation.
At this retreat, President of the University presented the Board with
1. a comprehensive institutional profile, highlighting UPR’s strategic advantage
among higher education institutions on the Island, successes, challenges, and
potential for development as a leading Hispanic Serving Institution; and
2. the announcement of the implementation of the new Assessment-Based
Planning Model, including (a) the mid-term revision of the UPR Strategic Plan, its
realignment with the President’s Academic and Administrative Plan, and the
development of an Enrollment Management Plan, leading to a streamlined
operational plan (New University Reality Framework); and (b) the
implementation of a revised Planning and Budgeting Model that facilitates and
simplifies alignment of planning and budgeting and decision making for an
optimal use of resources.
Assisted by the External Consultant and the AGB Guest Speaker, the Trustees reviewed
accomplishments of their Action Plan thus far, including
1. the completion of the search for the System President, as realized in the
appointment of Dr. Miguel Muñoz;
2. the election of the new President of the Board, Luis A Berríos, Esq.;
3. strengthening of the orientation process for all members; and
4. significant progress achieved towards updating the Board’s Internal Regulations,
including the conflict-of-interest provisions, in alignment with the recently
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approved new Government Ethics Law, with the goal of having them in place no
later than June 2012.
The Board also recognized the need to focus on strategic and policy issues and leave the
management of the University to the System President and Chancellors. In May 2012 the
Board will conduct further assessment of its effectiveness by administering a selfassessment rubric.
Standard 5 Administration
Evidence that steps have been taken to assure continuity and stability of institutional
leadership, particularly in times of governmental transitions.
The administration makes every effort to expedite the work of the search committees that
have been constituted to fill the deanships.
This section addresses the steps taken to assure continuity and stability at the Río Piedras
Campus and the status of the search committees to fill the deanships. The executive deans,
i.e., the Dean of Academic Affairs, the Dean of Administration, the Dean of Students, and the
Dean for Graduate Studies and Research have been appointed. All college deans, except one
have also been appointed and are awaiting confirmation by the Board of Trustees.
1. Selection process of Executive Deans - The selection process for three of the executive
deans (Administration, Students, and Graduate Studies and Research) has already
concluded with the appointments of Deans Alberto Feliciano, Mayra B. Chárriez
Cordero, and Haydeé M. Seijo Maldonado respectively. (See Appendix 39 – Executive
Deans Search Committee and related certifications) The different committees in charge
of the process, which included faculty and student representation, were formed at the
Academic Senate meeting of September 6, 2011. All necessary steps concerning this
process were taken according to institutional procedures and involved the active
participation of academic (faculty and students) and non-academic constituencies. A
summary of the process can be found in the following documents: (See Appendices 39 –
Executive Deans Search Committee and related certifications). The selection process
for the Dean of Academic Affairs followed the same procedure as stated above, but the
candidate that was recommended by the search committee resigned from her position
as Acting Dean. After taking into consideration the selection criteria established by the
Search Committee and the need for stability, the Chancellor, following regulations,
named Dr. Beatriz Rivera Cruz as Dean of Academic Affairs. The appointment of all the
Executive Deans is awaiting confirmation by the Board of Trustees.
2. Transition process of Executive Deans – The Deans of Administration, Students, and
Graduate Studies and Research were Acting Deans of their respective units and have
continued in their positions with their projects and plans. The Dean of Academic Affairs
was the only one not holding an acting position. Immediately upon her appointment,
she held meetings with the Chancellor and her executive assistant to ascertain the
status of the priorities and projects of her new office. She also held meetings with all the
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Academic Affairs office personnel and with the outgoing Associate Dean. During the
short transition process the Office of the Dean of Academic Affairs continued to perform
its duties and advance the campus projects without interruption.
3. Selection process of College Deans - The selection process of three college deans, those
of the Humanities, Education, and General Studies Colleges has already concluded with
the appointments of Deans Luis Ortiz, Juana M. Rodríguez and Luis A. Ferrao,
respectively. Chancellor Ana Guadalupe, initiated the process in Faculty meetings.
Subsequent steps were taken according to institutional procedures, and the process
involved the active participation of academic and non-academic constituencies. The
procedure involved the following steps:
a. Constitution of corresponding Search Committees
b. Call for recommendations of criteria for the selection of the Academic Deans,
addressed to the academic community
c. Establishment of final criteria for each Dean
d. Call for nominations
e. Call for the presentation, open to all constituents, of each candidate’s projects
and plans
f. Call for public hearings
g. Interviews with candidates
h. Presentation of final reports of the Search Committees to the Chancellor
i. Appointment of Deans by the Chancellor.
4. Transition processes of College/School Deans – All deans were acting Deans and have
continued in their positions with their respective projects and plans.
5. The Search Committee for the College of Social Sciences also completed the process and
presented its Final Report to the Chancellor. The Chancellor decided not to accept the
recommendation. She met with the Faculty and suggested alternatives that were not
accepted. Faculty members decided to present a petition directly to the UPR President
and Board of Trustees.
6. Acting Chairpersons – The Chancellor has requested Colleges and Schools to start the
selection process for acting department chairpersons and other administrative
personnel. (See Appendix 40 – Letter requesting naming of dept chair persons)
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Standard 6 Integrity
The institution creates additional opportunities, both formal and informal, to directly
receive input from students.
In addition to the campus-wide blogs and participation in social networks (See Appendix
28 – UPR Social Networks), UPR-RP maintains constant and productive communication
with the campus-wide and college/school-level Student Councils.
1. The officers of the General Student Council (GSC) and the Dean of Student Affairs
have held 14 meetings since our last report, with the active participation of the
Chancellor in one of the meetings.
2. The GSC received the new technological equipment requested by its officers;
however, the request for access to the institutional webpage has not been granted,
but is currently under consideration.
3. The Dean of Students has assigned three students from the Work-Study Program to
the GSC offices to handle administrative tasks, as had been requested.
4. The GSC participated in the Freshman Orientation, and several members of the
Council have organized multiple activities that have involved several student
organizations. As stated in the last Monitoring Report, one of the main goals of the
GSC this year is to “renew the channels of communication with the administration.”
This goal has been partially achieved. The relations between the Dean of Students
and the GSC have improved and been strengthened; however, the relationship
between the Chancellor and the General Student Council still needs improvement.
5. This year the students have participated in the review, evaluation, and certification
of student organizations. The three students that are members of the Board were
elected by the General Student Council. As the official certifying body, the Board has
certified a total of 65 organizations and associations for the academic year 20112012. The Board is still working with these organizations, and the student
representatives are involving the student councils from each college and school to
reinforce the channels of communication between the different deans and the
student organizations that have been certified by the Recognition Board.
6. Several actions have been taken in response to student input since the last
(September 2011) monitoring report:
a. The student registration process has been improved, as was contemplated in
our Work Plan for August 2012. All stages included student involvement.
i. At the time of this report, UPR-RP has completed the stages of the
discovery, installation, building, and integration assessment of
PowerCampus. The discovery stage involved the documentation of all
institutional processes related to enrollment, particularly those
related to the Admissions, Registrar’s and Bursar’s Offices. The second
stage involved the installation of servers and PowerCampus, which
was successfully accomplished. The building stage involves the
configuration of the system through the creation of 109 code tables,
data entry in the system and validation. All code tables were created
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and entered in PowerCampus. The process of validation of the code
tables is in progress. The integration assessment was completed in
coordination with the Academic and Administrative Technologies
Division (DTAA) at Campus Level and the Office of Information
Systems at the UPR Central Administration. The stage of migration is
in progress, and it involves mapping, extraction, conversion and
validation of the data. The mapping was successfully accomplished,
and the DTAA is working on the extraction of the data from the old
student-information system. The following stages of the
implementation of the system involve technical and end-user training.
Promotion efforts will be designed soon. Regular meetings with
students have been held during the implementation process. The
implementation of the system is expected to be concluded by August

b.

c.

d.
e.

f.

2012.
A budget assignment for the UPR-RP Student-Residence infrastructure and a
plan presented by the Development and Planning Office will make it possible
between the months of May and June to address the issues that were
identified for immediate attention. The Student Councils were involved in
these projects. During last semester, the UPR-RP Chancellor assigned
$250,000 per year for three years for infrastructure improvement of the
Student Residences. This fund assignment will impact both residences. This
is in response to the Residents’ Council petition for specific needs they asked
to be addressed. As a result, the Office of Development and Planning
prepared a Work Plan. (See Appendix 34 – Infrastructure Plan)
Regarding the participation of Student Organizations, (See Appendix 41 –
Summary of Actions Students Organizations) summary of the actions that
took place in the colleges and professional schools, in accordance with the
Office of the Dean of Students and other departments on Campus.
The Chancellor met with the students on Friday, October 7, 2011 to discuss
the Campus Operational and Security Plan among others.
The students have representatives in the Academic Senate and its
subcommittees. Through their participation in the Academic Senate they
provided input concerning the Trazos campus operational plan, the campus
security plan, academic program review, and other projects.
On October 7, 2011 the Chancellor and the Deans met with representatives of
Students General Council discuss and receive input concerning the campus
operational plan, and the security plan among others.
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Standard 7 Institutional Assessment
Evidence of further implementation of the UPR Action Plan, including evidence that the
action plan is being assessed and data is used for improvements.
Campus Level
Assessment of the UPR-RP Action Plan includes the documentation of evidence of further
implementation of actions and activities, of indicators of compliance, and of success with
respect to stated goals. The submitted Action Plan of the Río Piedras Campus responds to
the Commission’s requirements related to the reduction of expenditures, effectiveness in
operations under a balanced budget, the diversification of external fund sources, and
communication with constituents. Meaningful indicators of successful implementation of
the Río Piedras Campus Action Plan include:
1. Documented progress in critical aspects of the institution, evidenced by
reaffirmation of full compliance with the standards under review by the MSCHE
within the first 15 months of the 24–month period prescribed for probationary
actions.
2. The fact that no events impacting continuity of UPR’s mission have been
experienced since the implementation of the UPR Action Plan, which significantly
contributed to MSCHE affirmation of compliance.
3. Documented evidence that the campus operated with a balanced budget for the
fiscal year 2010-11 and is projected to continue operating with a balanced budget.
(See Appendix 42 – Pro Forma Statements)
4. Ongoing progress in the diversification of external funds. (See Appendix 33 –
External funds activities and Appendix 7 – Report on a Special Committee to assist
on the diversification of external funds, October 31, 2011) Special committee to
assist on the diversification of external funds.
5. A continuous assessment of operating expenses to develop projections based on the
strategic goals and direction of the campus. Salaries and fringe benefits are
projected to decrease to approximately 78% of base levels and operational- and
strategic-expense reductions of 22% are projected for 2014.
6. The assessment and resulting actions concerning alternative forms of income. These
include continuing education offerings, private unrestricted funds, faculty
professional services, and distance learning, and have become part of the Trazos
Operational Plan 2011-2014. (See Appendix 42 – Pro Forma Statement and
Appendix 31 – Operational Plan Trazos)
7. Positive results of the ongoing assessment, showing that the accreditation of
campus programs by professional accreditation boards continues to render positive
results. Sixty one percent of the undergraduate and graduate programs subject to
professional accreditation are accredited. Six additional programs have initiated
their professional accreditation process. The undergraduate programs of the School
of Communications and the Computer Information Systems program of the College
of Business Administration received their accreditation visit in February, 2012 and
October 2011 respectively, and received positive reviews. They are awaiting the
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official accreditation statement. Also, the accreditation visit of the UPR-RP Museum
has been coordinated for the week of March 26, 2012.
8. Strengthened stability, as evidenced by continuous improvement efforts such as the
restructuring of administrative units in charge of strategic planning, and the
appointment of 10 of the 11 executive and college deans of the campus (pending
confirmation by the Board of Trustees),
9. Ongoing discussion of the middle-management performance-evaluation and
assessment plan.
10. Effective implementation of measures in compliance with Standard 3. This has
resulted in the ability to grant faculty promotions, to negotiate employee benefits,
and to grant 24 tenure-track faculty positions to programs that have demonstrated
the need for those resources. (See Appendix 8 – Faculty recruitment table)
11. Evidence of numerous efforts to improve communication among constituents and
receive input for decision making. This includes ongoing participation in the
development and discussion of the Trazos Operational Plan, the Budget and
Strategic Planning Manuals, the revised Graduate Studies Policy, among other
efforts. (See Appendix 43 – Improve communication and shared governance)
12. Communication with constituents and consideration of their input , including:
A. Meetings with constituents to discuss the Trazos Operational Plan 2012-2014.
i. Academic Senate – On September 22, 2011 a special Senate meeting was
held to discuss the plan with faculty and student representatives.
ii. Chancellor’s visits to Schools/Colleges – From May 2011 until December
2011, the Chancellor presented the Operational Plan and received input
by personally visiting the campus colleges and schools. Participation
included faculty, student representatives, the deans, department chairs,
Academic Senate members, and other administrative personnel. The
Operational Plan has benefited from the feedback of the whole university
community. (See Appendix 3 – Table Chancellors meetings with Colleges
Operational Plan Trazos)
B. Budget and Strategic Planning Guides. As part of the continuous improvement
and renewal efforts, a Strategic-Planning, Resource-Allocation, and Assessmentof-Institutional-Effectiveness Manual, and a Budgeting Manual have been
developed. These manuals are intended to help those responsible for supporting
the implementation of the Trazos Operational Plan for 2011-14, and they have
been discussed at all levels of academic and administrative management
campus-wide.
C. Other forms of communication and input.
i. The Chancellor’s web page with blog – This was developed to inform our
constituents about campus-wide academic and administrative projects
and initiatives. Through the blog "Desde el Escritorio de la Rectora" or
“From The Chancellor’s Desk”, (http://rectoria.uprrp.edu/blog/), the
Chancellor gathers ongoing input from students, faculty, staff, and the
external community concerning the Vision: University 2016 Institutional
Strategic Plan (See Appendix 26 – Vision University 2016 Strategic Plan),
the proposed campus operational plan (See Appendix 4 – Model and
Monitoring Report April 1, 2012 | 70

Manual Strategic Planning with certifications), the Campus Security Plan
(See Appendix 15 – Security Plan), the Pedestrian Campus Project, and
other community initiatives.
a. Newsletter –“La IUPI Informa” (“UP Informs”) was created to share
information of interest to the community. Examples are: the new student
enrollment system “PowerCampus,” the status of the infrastructure
improvement plan, the new Campus Peatonal (Pedestrian Campus)
project, progress reports on the various program-accreditation efforts for
several Campus programs, and activities to be held at the University
during the semester. It has also promoted the chancellor’s webpage,
“Desde el Escritorio de la Rectora” (“From The Chancellor’s Desk”
<http//:rectoria.uprrp.edu>). See Appendix 27 – Chancellor’s web page
blog and newsletter
ii. Social networks - UPR Río Piedras is active in social networks such as
Facebook (http://www.facebook.com/uprrp) with approximately 15,914
active users and Twitter (@uprrp) with 5,465 followers. These are the
most popular way of communicating among students. Both are updated
on a daily basis, providing an adequate response time to our constituents
in the social networks. (See Appendix 28 – UPR Social Network)
System Level: Assessment of the UPR Action Plan
The level of progress of the 64 activities in the UPR Action Plan can be ascertained from the
analysis of the Implementation and Assessment Report: 63 or 99% of the proposed
activities are already in compliance (47) or in progress (16). Meaningful indicators of
successful implementation of the UPR Action Plan include:
1. An increase in freshman applicants of 32% (as of February 24, 2012, with the
admission process still in progress), and a first-to-second-session retention rate
of 94% (the highest rate since 1995-1996); these figures validate an improved
institutional climate and effectiveness of the Communication and Recruitment
Plan.
2. Improved communication with constituents, including the President’s meetings
with student leadership and campus visits, campus visits by the Board of
Trustees, the development of the 2011 Summer Policy and the TuitionExemption Policy with broad unit participation, and the renewed webpage,
among other examples reported on throughout this report.
3. Strengthened stability, leadership, and institutional climate, following the
appointment of Dr. Miguel Muñoz as President.
4. Ongoing self-assessment by the Board of Trustees, which has resulted in the
drafting of an Action Plan for sustained compliance with applicable accreditation
standards and expectations, short and long term priority setting, review of the
Board’s Internal Bylaws and Conflict-of-Interest Policy, and a strengthened
orientation process for new members.
5. Effective implementation of measures in compliance with Standard 3 have
resulted in the ability to grant faculty promotions, to negotiate employee
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benefits, to close FY 2010-2011 with zero deficits in all units, and to increase
Budget allocations to the Units in FY 2011-2012.
6. The final draft of the FY 2011 Financial Statement has already been submitted to
the auditors and the Audited Financial Statement is projected to be issued in
March 2012.
Documented Institutional Improvements
Institutional Improvements for Standard 4, Leadership and Governance:
FOSTER AN ENHANCED INSTITUTIONAL CLIMATE AND IDENTITY
1. Carried out periodic forums of the President and staff with elected leaders to the
Student Councils of all units and student representatives to the University Board.
2. Conducted regular unit visits by senior leaders and held informational and listening
sessions open to all constituents.
3. Implemented the electronic vote mechanism for student elections and assemblies as
mandated by Law 128 of August 11, 2010.
DEVELOP AN OPEN UNIVERSITY CULTURE
1. Coordinated conflict resolution training sessions at all levels of the institution.
2. Sustained implementation of the Architectural Plan for the integration of campuses
with their communities in accordance with their respective master plans and for the
guaranteeing of free access at all times.
3. Developed and implemented a Continuity and Security Plan in partnership with
state and/or city governments to improve security on campuses and in surrounding
communities.
REVISIT AND EMPOWER LEADERSHIP AND GOVERNANCE AT ALL LEVELS
1. Passed Board-of-Trustees Certification No. 154 (2010-2011). (This certification
amended the Student General Bylaws to require that elected student leaders
maintain a minimum GPA of 2.5 to be eligible and maintain their posts. In
collaboration with the Deans of Student Affairs, a procedure to monitor
compliance with eligibility requirements is in progress.)
2. Advised Chancellors on their roles and responsibilities and on the scope and
functions of the governance and advisory bodies at system and unit levels, and
solicited and considered their input on decision making at the system level.
3. Advised the Board of Trustees on its roles and responsibilities in alignment with
the University Law, bylaws and related expectations in MSCHE standards,
including the publication Governing Boards.
4. Developed and implemented a procedure for objective periodic assessment in
meeting its roles and responsibilities.
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Institutional Improvements for Standard 3, Institutional Resources:
SECURE CONTINUITY AND INSTITUTIONAL EFFECTIVENESS WITH AVAILABLE
RESOURCES
INSTITUTIONAL IMPROVEMENTS:
1. Revised the Capital Improvement Program (CIP) in accordance with available
and projected resources, to continue with priority projects.
2. Continued implementation of Control Measures established in Policy
Statements.
3. Continued developing and implementing cost-effective measures in academic
offerings while safeguarding the institution’s commitments to students.
4. Developed five-year financial projections for the UPR System.
5. Evaluated the effectiveness of debt-collection practices at the unit level to
identify effective practices to implement throughout the system.
6. Required compliance with institutional directives regarding strategic
planning and budget allocation at the central and unit level.
7. Launched the systemic mid-term evaluation and priority resetting of the UPR
Ten for the Decade Strategic Plan(2006-2016), based on a new AssessmentBased Planning Model leading to a streamlined New-University-Reality
Operational Plan with an embedded Enrollment Management Plan to guide
the institution for the remaining of the term of the Strategic Plan.
MAINTAIN AND NURTURE ADDITIONAL SOURCES OF FUNDING TO CONTINUE
ADVANCING INSTITUTIONAL EDUCATION, RESEARCH AND RESEARCH
PRIORITIES
1.
2.
3.
4.

Implemented the Stabilization Fee to secure alternative funding sources.
Obtained a $125M line of credit from the Government Development Bank.
Maintained current level of institutional matching funds.
Succeeded in continuing efforts to increase and diversify sources of funding,
as evidenced by an increase of nearly 20% in external funding for research
and education thus far, relative to FY 2010-2011.
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